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Abstract. This study aims to assess the existence of a mediating variable in the form of hardiness in the implementation of group 

psychoeducation therapy to increase tolerance for academic distress. The research method used was an experiment, a pretest-

posttest control group design involving 16 final year students who were selected proposive sampling from 135 students. The 

results indicate that there is an indirect effect on the implementation of group psychoeducation therapy in increasing the tolerance 

for academic distress through hardiness as a positively related mediation. This effect was considered to be greater than the direct 

effect of the psychoeducation therapy group on tolerance for academic distress, although they were both positively related. 
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INTRODUCTION 

During the Covid-19 pandemic, stress was 

common. This is due to changes in  lifestyle that 

are quite fast occurring (Muslim. 2020). For final 

year students, changing strategies in completing 

final assignments, theses, theses and dissertations 

is a need that must be resolved quickly (Argaheni. 

2020). This is certainly not easy, apart from being 

faced with pressure to immediately complete 

studies, final year students also experience 

pressure in the form of worries about the Covid-19 

virus. This is a condition that can push students 

into stressful situations. 

Livana, P. H., Mubin, M. F., & Basthomi, Y. 

(2020). defines stress as a condition in which the 

pressure that is felt is incompatible with its ability 

to endure. In this condition, the body will have two 

reactions tendencies. When the body's reaction is 

positive, it is called eustres, if the opposite is called 

distress (Moawad, RA (2020). Final year students 

during the pandemic have at least 2 types of 

stressors (triggers for stress conditions) which are 

demands to maintain health and resolve studies as 

soon as possible. (Argaheni. 2020). This condition 

is referred to as academic stress. Research 

conducted by Charles., Strong., Burns., 

Bullerjahn., & Serafine. (2021) shows that, from 

anxiety to high levels of stress experienced by final 

year students caused by changes in the conditions 

of research subjects quite rapidly. 

The distress conditions experienced by students 

will have an impact on the student's ability to think 

well in completing the final project that is 

currently being worked on. Bardeen, Fergus and 

Orcut (2013) explain that distress tolerance is the 

true feeling or ability to tolerate emotional 

experiences and physical conflicts, such as 

negative affective conditions, physical discomfort, 

and others. Through tolerance to distress, 

individuals can develop a moderate degree of 

stress so that it has a good impact on improving 

performance, including in the academic field. 

However, not all students are afford to do it. 

One of them is influenced by psychological 

factors, especially hardiness personality (Vagni., 

Maiorano., Giostra., & Pajardi. 2020;). This 

condition shows that hardiness is one of the keys 

for students to face academic stressors in their 

lives. In a study conducted by Ranney., Griffeth., 

& Jha. (2020) regarding the need for hardiness 

during a pandemic is very important. This is 

because, hardiness is able to help individuals 

adjust conditions quickly so that the anxiety and 

stress they experience can be handled 

immediately. Buheji., & Jahrami. (2020) also 

stated that hardiness becomes a buffer and a factor 

that can reduce stress in life (stressors) by 

improving strategies for adapting oneself. 
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Hardiness according to Kobasa, Maddi & Kahn 

(in Vagni., Maiorano., Giostra., & Pajardi. 2020) 

is a personality variable that serves as a resource to 

reject the negative consequences of adverse 

conditions. Hardy individuals will use 

transformational  coping when facing stressful 

situations, namely changing their cognition and 

behavior (Kobasa and Maddi in Ranney., Griffeth., 

& Jha. 2020). Kobasa (in Baber, H. 2020) said that 

cognitive is the basis for the development of 

hardiness personality. So to strengthen student 

academic distress tolerance through hardiness, an 

intervention strategy that is able to improve 

cognitive structures is needed. 

group psychoeducation therapy (GPT) is a form 

of intervention that will be implemented.. Rajiah., 

& Saravanan. (2014) in the results of their research 

revealed that the psychoeducation therapy group 

was able to reduce the pressure on students and had 

an impact on increasing their academic scores. The 

use of GPT in counseling services allows students 

to learn what stress coping they can do when 

situations are stressful, so that students are able to 

think better when their level of calm increases. 

This will enable students to tolerate academic 

distress and increase life expectancy in the future 

(Melo-Carrillo., Van Oudenhove., & Lopez-Avila. 

2012). 

Psychoeducation therapy group, has a 

significant impact on reducing anxiety which can 

have an impact on depression. This is much better 

when compared to cognitive-based therapy given 

to clients with anxiety disorders (Wong., Yip., 

Mak., Mercer., Cheung., Ling., & Ma. 2016). We 

also found that psychoeducation may have 

additional beneficial effects on reducing 

depressive symptoms and improving mental 

health-related quality of life (Parikh., Zaretsky., 

Beaulieu., Yatham., Young., Patelis-Siotis., & 

Cervantes. 2012). 

People who have a hardy personality will not 

easily experience stress. On the results of research 

conducted by Vagni., Maiorano., Giostra., & 

Pajardi. (2020) found that commitment was 

associated with high levels of stress, arousal, and 

distraction, whereas controls demonstrated a 

protective function. Stress and hardiness produced 

37% and 17% variants of arousal and distraction, 

respectively. A mediation analysis has been 

conducted regarding hardiness in reducing the 

nature of stress. Vagni., Maiorano., Giostra., & 

Pajardi. (2020) stated that the mediating effect of 

hardiness traits and coping strategies was found 

to reduce the effect of stress on arousal by 15% and 

the effect on avoidance by 25%. Therefore, this 

study was conducted to test whether the mediating 

effect of hardiness was also present in the 

implementation of group psychoeducation therapy 

in increasing the tolerance for academic distress in 

final year students. 

 

METHODS 

The pretest-postest control group research 

methodology was carried out in this study by 

involving two groups, namely the experimental 

and control groups. The intervention in the form of 

the psychoeducation therapy group was carried out 

in the experimental group, while the control group 

was given counseling services by university 

counselors. Proposive sampling technique in 135 

final year students at Muri Suci University to then 

measure the level of hardiness and tolerance of 

academic distress they have. Research subjects 

who become criteria are those who have a low 

level of hardiness and tolerance for academic 

distress. 

This measurement involves an instrument in 

the form of the Distress Tolerance Scale developed 

by Jeffrey S. Simons & Raluca M. Gaher (2005), 

and the Hardiness Scale developed by Bernardo 

Mareno-Jimenez, Alfredo Rodriguez-Munoz, Eva 

Garrosa Hernandez & Luis Manuel Blanco (2014). 

). Each scale consists of 15 items. In this 

measuring instrument, the researcher performs 

equivalence by performing the back translation 

process, expert validation and then testing the 

instrument. The results of the instrument test, all 

items were declared valid (rxy hardiness scale: 

0.423-0.633; rxy distress tolerance scale: 0.379- 

0.701) with alpha values of 0.843 (hardiness 

scale), and 0.889. (distress tolerance scale). The 

data obtained were analyzed using the 

bootstrapping technique (N = 5000). 

From the results of these measurements, it was 

found that 16 students fit the criteria for this study. 

The next step, a random assessment process was 

carried out to divide students into 2 groups (control 

and experiment) to get the intervention as 

determined by the researcher. When the 

intervention process has been completed, it will be 

measured again using the same instrument. 

RESULTS AND DISCUSSION 

The collected data (pretest-posttest) were 

tabulated and prepared before being analyzed. 

There were 16 students selected as research 

subjects with conditions of low levels of hardiness 

and tolerance for academic distress. After the 

intervention was completed in the experimental 

and control groups, the level of hardiness and 

tolerance for student academic distress changed. In 
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the control group 4 people were at moderate 

hardiness and tolerance levels, the remaining 4 

were in conditions of high hardiness and tolerance. 

The experimental group had 4 people with a high 

level of hardiness and moderate tolerance, while 

the remaining 4 people were in conditions of high 

hardiness and tolerance (Table 1). 

The data were analyzed with the 4th Boostrep 

model. The results of the analysis showed that the 

psychoeducation therapy group had an impact on 

aspects of hardiness (F = 18,385, p <0.01) and 

tolerance for academic distress (F = 9,047, p 

<0.01) in final year students. This can be seen from 

the map of hardiness and tolerance for academic 

distress in the experimental group (hardiness, M = 

69.4, SD = 5.44; tolerance for academic distress, 

M = 65.4, SD = 4.46) and the control group 

(hardiness, M = 56.6, SD = 7.61; tolerance of 

academic distress, M = 52, SD = 6.29). Besides. 

The results of this analysis also prove that 

hardiness has a significant relationship with 

student academic distress (R = 0.812, P <0.01) 

(Table 2). 

 

Tabel 1. cross tabulation of pretest-postest result 
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The results of the bootsrapping analysis also 

showed the magnitude of the effect value given 

by the psychoeducation therapy group. The 

magnitude of the total effect value shown is 

shown in the pathways a, b and c '(F = 23.975, p 

<0.01). while aspects Hardiness has a mediating 

role as a mediating variable between the 

psychoeducation therapy group on increasing 

tolerance for academic distress (14,928, p <0.05) 

 
Figure 1. Bootstrapping analysis results (F = 

23.975 and c '= 14.928 CI [0.181, 15.574]) 

 

The size of the results, it can be concluded 

that the psychoeducation therapy group is 

effective in increasing hardiness (F = 23.975, p 

<0.01) and tolerance for academic distress (F 

= 23.975, p <0.01) final year students. A 

positive relationship is also shown between 

hardiness and tolerance of final year student 

academic distress (R = 0.812. P <0.01). In 

addition, cognitive behavior therapy group 

counseling with stress inoculation training 

techniques is effective in providing an indirect 

impact on the tolerance of final year student 

academic distress through hardiness with a 

mediating effect magnitude of 14.928 (CI =  

0.181, 15.574). 

 

Table 2. Results of bootstrapping data analysis 

(N = 5000) 
    Effect     P Confidence interval (95%) 

Upper limit Lower limit 

G – H (a) 18.385 < 0.01 12.382 22.674 

H – TD (b) 0.812 <0.01 0.178 0.963 

G – TD (c) 9.047 < 0.01 4.792 13.303 
Total Effect 23.975 < 0.01 18.787 26.782 

Mediating 

effect 

14.928 < 0.05 0.181 15.574 

 

However, it is different from what was 

conveyed by Parikh, SV, Zaretsky, A., Beaulieu, 

S., Yatham, LN, Young, LT, Patelis-Siotis, I., ... 

& Cervantes, P. (2012), in the results of a study 

that tried to compare the effectiveness of group 

psychoeducation therapy services with other 
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cognition-oriented therapies (CBT).He stated 

that, psychoeducation therapy has a significant 

effect in reducing anxiety, depression and stress. 

However, the influence of cultural specifications 

in individuals is the biggest factor in reducing 

anxiety, stress and depression in individuals. The 

same thing was conveyed by Melo-Carrillo, A., 

Van Oudenhove, L., & Lopez-Avila, A. (2012). 

Yang said that, the effectiveness of 

psychoeducation therapy was short-term. 

Therefore, continuous therapy is a suggestion 

that must be done in Next research. 

The results in this study are consistent with 

those conveyed by Melo-Carrillo, A., Van 

Oudenhove, L., & Lopez-Avila, A. (2012) and 

Rajiah, K., & Saravanan, C. 2014) that the 

purpose of psychoeducation is is to provide 

clients with concrete tools to overcome 

difficulties in their lives and thereby enhance 

their ability to better manage problems. This is 

because academic stress is a normal event, every 

student will definitely experience this condition. 

Therefore, stressful conditions are not something 

that should be avoided. However, it must be used 

as an opportunity to get new strength for a better 

life. The skill of turning challenges into 

opportunities is something that is discussed in 

this study. Furthermore, in Wong, SYS, Yip, 

BHK, Mak, WWS, Mercer, S., Cheung, EYL, 

Ling, CYM, ... & Ma, HSW (2016) says that the 

purpose of psychoeducation is to provide 

information to patients. about their problems and 

thereby increasing understanding of their 

condition and increasing self- control over their 

own lives Parikh, SV, Zaretsky, A., Beaulieu, S., 

Yatham, LN, Young, LT, Patelis-Siotis, I., .. . & 

Cervantes, P. (2012). The information obtained 

by students in psychoeducation therapy activities 

will provide students with an understanding of 

stress conditions and its various causes 

(stressors). When this understanding is obtained, 

students are able to design skills that they can use 

to tolerate the academic distress they have. 

Apart from that, at The Association for 

Specialists in Group Work (ASGW, 1991) 

defines goals for groups in psycho-educational 

counseling as an attempt to "prevent educational 

and psychological disorders from occurring." 

Parikh, SV, Zaretsky, A., Beaulieu, S., Yatham , 

LN, Young, LT, Patelis-Siotis, I., ... & 

Cervantes, P. (2012). So, the purpose of doing 

this method is the same as the purpose of 

counseling in general, but the difference is that 

this method emphasizes education 

(understanding, information, or skills) on the 

topic selected in a group. The conditions of 

understanding obtained in psychoeducation 

therapy are made more complex through the 

involvement of several people with similar 

conditions and being brought together in a group. 

Discussions that result in the emergence of group 

dynamics will be guided to lead to an outcome 

that can become skills for students in managing 

stress better (tolerating distress). 

Some of the results of previous studies 

indicate that group psychoeducation therapy, has 

a significant impact on reducing anxiety which 

can have an impact on depression. This is much 

better when compared to cognitive-based 

therapy given to clients with anxiety disorders 

(Wong., Yip., Mak., Mercer., Cheung., Ling., & 

Ma. 2016). We also found that psychoeducation 

may have additional beneficial effects on 

reducing depressive symptoms and improving 

mental health-related quality of life (Parikh., 

Zaretsky., Beaulieu., Yatham., Young., Patelis-

Siotis., & Cervantes. 2012). 

People who have a hardy personality will not 

easily experience stress. On the results of 

research conducted by Vagni., Maiorano., 

Giostra., & Pajardi. (2020) found that 

commitment was associated with high levels of 

stress, arousal, and distraction, whereas controls 

demonstrated a protective function. Stress and 

hardiness produced 37% and 17% variants of 

arousal and distraction, respectively. A 

mediation analysis has been conducted regarding 

hardiness in reducing the nature of stress. Vagni., 

Maiorano., Giostra., & Pajardi. (2020) stated that 

the mediating effect of hardiness traits and 

coping strategies was found to reduce the effect 

of stress on arousal by 15% and the effect on 

avoidance by 25%. Therefore, this study was 

conducted to test whether the mediating effect of 

hardiness was also present in the implementation 

of group psychoeducation therapy in increasing 

the tolerance for academic distress in final year 

students. 

CONCLUSION 

Media analysis has been carried out in this 

study to test hardiness in the implementation of 

the psychoeducation therapy group to increase 

the tolerance for academic distress of final year 

students at Universitas Muria Kudus during the 

Covid-19 pandemic. 

The results of this study have proven that, the 

psychoeducation therapy group is able to provide 

a greater mediating effect in increasing the 

ability to tolerate academic distress among 
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students through hardiness. This success rate is 

positive. Not only does it have an indirect effect, 

the psychoeducation therapy group also has a 

direct effect in increasing the ability to tolerate 

academic distress in the final grade students of 

Universitas Muria Kudus 

The results obtained in the implementation of 

this treatment are based on the ability of students 

to understand the problems they experience, so 

as to be able to create an opportunity to turn 

pressure into learning for a better life. In this 

treatment, what is meant is a coping strategy that 

is used when a stressor comes into their life. The 

thing that is of concern in this study is the follow-

up effort to avoid relapse (relapse). 

REFERENCE 

Bakhshizadeh, A., Shiroudin, S.G., & Khalatbari, 

J. 2013. Effect of Hardiness Training on 

Stress and Post Partum Depression. Journal 

of Social and Behavior Sociences, 84(2), 

1790-1794 

Bardeen, J. R., Fergus, T. A., & Orcut, H. K. 2013. 

Testing a Hierarchical Model of Distress 

Tolerance. Journal of Psychopathology 

Behavior Assesment, 35(3), 495-505 

Corey, G. 2013. Theory and Practice of 

Counseling and Psychoteraphy (Ninth 

Edition). 

California : Brooks/cole 

Cully, J.A., & Teten, A.L. 2008. A Therapist’s 

Guide To Brief Cognitive Behavioral 

Therapy. Houston. Development Of 

Veterans Affairs, South Central Mental 

Illness Research Education An Clinical 

Center (MIRECC). 

Darvishzadeh, K., & Bozorgi, Z.D. 2016 The 

Relationship Between Resilince, 

Psychological Hardiness, Spiritual 

Intelegence, and Development of The Moral 

Judgement of The Famel Students. Journal 

of Asian Sosial Science, 12 (3), 170-176 

Desmita. 2010.Psikologi Perkembangan Pesera 

didik .Bandung: PT Remaja Rosdakarya 

Erford,B.T. 2016. 40 Teknik yang Harus 

Dietahui Setiap Konselor (Edisi Kedua). 

Yogyakarta: Pustaka Pelajar. 

Fetzner, M. G., Peluso, D. L., & Asmundson, G. J. 

G. 2014. Toleranting Distress After Trauma: 

Differential Associations Between Distress 

Tolerane and Posttraumatic Stress 

Symtoms. Journal of Psychopathol 

Behavior Assessment, 36(15), 475–484 

Flaxman, P. E., & Bond, F. W. 2010. A 

Randomised Worksite Comparison of 

Acceptance and Commitment Therapy and 

Stress Inoculation Training. Journal of 

Behavior Reseach and Therapy, 48(2), 816 

– 820 

Gayton, CPT. S. C., & Kehoe, E. J., 2015. 

Character Strengths and Hardiness of 

Australian Army Special Forces 

Applicationts. Journal of Military Madicine 

180(4), 857- 862. 

Hawari, dadang. 2011. Manajement Stress, Cemas 

dan Depresi (2 ed). Jakarta : FKUI Jamenez, 

BM., et al. 2014. Development and 

validation of the ocupational hardiness 

quesionaire. Journal of Psicothema, 26(2), 207-

214 

Jamilian, et al. 2014. Efectiveness of group 

dialectical behavior therapy (Based and core 

distres tolerance and emotion components) 

on expulsive anger an impulsive behaviors. 

Global Journal of Helth Scince, 6(7), 116-

123 

Nurhayati, S & Hidayanti, N. 2009. Hubungan 

antara Ketabahan dan Locus of Control 

External dengan kebermaknaan Hidup pada 

istri yang berkerja di bagian sewing pada PT 

Bosaeng Jaya Bantar Gebang Bekasi. Jurnal 

of Soul, 2(2), 63-89 

Oon, A.N.L. 2007. Handling Study Stress. Jakarta: 

Elex Media Komputindo 

Rahmi, N. 2013, Hubungan tingkat stress dengan 

prestasi belajar mahasiswa tingkat II Prodi 

D3 Kebidanan Banda Aceh Jurusan 

Kebidanan Poltekes Kemenkes NAD TA 

2011/2012. Jurnal Ilmiah Stikes U’Badiyah, 

2(2), 66-76 

Shalkouhi, F.H., Vatankhan, H., & Bahari, M.Z. 

2015. The Efectiveness of Stress Inoculation 

Training (SIT) on Resiliency Live 

Expectancy in Infertile Woman From Rasht. 

Journal of Natural and Social Sciences, 

4(1), 117-124 

Simon, J.S., & Gaher .M. 2005. The Distress 

Tolerance Scale: Development and 

Validation of a Self-Report Measure. 

Journal Motivation and Emotion, 29(2); 83-

102 

Dengan   Tingkat   Stress   Akademik   Mahasiswa   

Reguler   Pragram   Studi   DIII 

Keperawatan Cirebon Polteker Kemenkes 

Tasikmalaya. Journal Keperawatan 

Sudirman 9(3): 173-189 

Suprlock, D. 2008. Work Stress, Hardiness and 

Burnout Among Nursing Faculty. 

Disertation: Capella University. 

Susanna. 2007. Gambaran Stress dibidang 



Agus Budi Handoko, et. al. / International Conference on Science, Education and Technology 2021: 4-10 

272 

 

akademik pada pelaj yang mengalami 

sindrom Hurried Child di sekolah Chandra 

Kusuma. Skripsi (Tidak Diterbitkan). 

Medan: fakultas Kedokteran Universitas 

Sumatra Utara. 

Suzsanna, SZABO., & Marian, Mihai. 2012. Stress 

Inoculation Training in Adulescents: 

Classroom Intervention Benefits. Journal of 

Cognitive an Behavioral Psychotherapies, 

12(2), 175-188. 

Tavousi, M. N., 2015, The Effevtiveness of 

Progressive Relaxation Training on Daily 

Hassles: Moderating Role of Hardiness and 

Self Esteem. Journal of Social Behaviour 

Sciencess, 190(2), 54-60 

Muslim, M. (2020). Manajemen stress pada masa 

pandemi covid-19. ESENSI: Jurnal 

Manajemen Bisnis, 23(2), 192-201. 

Argaheni, N. B. (2020). Sistematik Review: 

Dampak Perkuliahan Daring Saat Pandemi 

COVID-19 Terhadap Mahasiswa Indonesia. 

PLACENTUM: Jurnal Ilmiah Kesehatan 

dan Aplikasinya, 8(2), 99-108. 

Livana, P. H., Mubin, M. F., & Basthomi, Y. 

(2020). " Learning Task" Attributable to 

Students' Stress During the Pandemic 

Covid-19. Jurnal Ilmu Keperawatan Jiwa, 

3(2), 203-208. 

Moawad, R. A. (2020). Online learning during the 

COVID-19 pandemic and academic stress in 

university students. Revista Românească 

pentru Educaţie Multidimensională, 12(1 

Sup2), 100-107. 

Charles, N. E., Strong, S. J., Burns, L. C., 

Bullerjahn, M. R., & Serafine, K. M. (2021). 

Increased mood disorder symptoms, 

perceived stress, and alcohol use among 

college students during the COVID-19 

pandemic. Psychiatry research, 296, 

113706. 

Vagni, M., Maiorano, T., Giostra, V., & Pajardi, D. 

(2020). Hardiness, stress and secondary 

trauma in Italian healthcare and emergency 

workers during  the  COVID-19 pandemic. 

Sustainability, 12(14), 5592. 

Ranney, M. L., Griffeth, V., & Jha, A. K. (2020). 

Critical supply shortages—the need for 

ventilators and personal protective 

equipment during the Covid-19 pandemic. 

New England Journal of Medicine, 382(18), 

e41. 

Buheji, M., & Jahrami, H. (2020). Analysing 

Hardiness Resilience in COVID-19 

Pandemic- Using Factor Analysis. 

International Journal of Management, 

11(10). 

Vagni, M., Maiorano, T., Giostra, V., & Pajardi, D. 

(2020). Hardiness and coping strategies as 

mediators of stress and secondary trauma in 

emergency workers during the COVID-19 

pandemic. Sustainability, 12(18), 7561. 

Baber, H. (2020). Determinants of students’ 

perceived learning outcome and satisfaction 

in online learning during the pandemic of 

COVID-19. Journal of Education and E- 

Learning Research, 7(3), 285-292. 

Vagni, M., Maiorano, T., Giostra, V., & Pajardi, D. 

(2020). Hardiness and coping strategies as 

mediators of stress and secondary trauma in 

emergency workers during the COVID-19 

pandemic. Sustainability, 12(18), 7561 

Vagni, M., Maiorano, T., Giostra, V., & Pajardi, D. 

(2020). Hardiness, stress and secondary 

trauma in Italian healthcare and emergency 

workers during  the  COVID-19 pandemic. 

Sustainability, 12(14), 5592. 

Rajiah, K., & Saravanan, C. (2014). The 

effectiveness of psychoeducation and 

systematic desensitization to reduce test 

anxiety among first-year pharmacy students. 

American journal of pharmaceutical 

education, 78(9). 

Melo-Carrillo, A., Van Oudenhove, L., & Lopez-

Avila, A. (2012). Depressive symptoms 

among Mexican medical students: High 

prevalence and the effect of a group 

psychoeducation intervention. Journal of 

affective disorders, 136(3), 1098-1103. 

Chen, D. K., Maheshwari, A., Franks, R., Trolley, 

G. C., Robinson, J. S., & Hrachovy, R. A. 

(2014). Brief group psychoeducation for 

psychogenic nonepileptic seizures: a 

neurologist‐initiated program in an epilepsy 

center. Epilepsia, 55(1), 156-166. 

Parikh, S. V., Zaretsky, A., Beaulieu, S., Yatham, 

L. N., Young, L. T., Patelis-Siotis, I., ... & 

Cervantes, P. (2012). A randomized 

controlled trial of psychoeducation or 

cognitive- behavioral therapy in bipolar 

disorder: a Canadian Network for Mood and 

Anxiety treatments (CANMAT) study. The 

Journal of clinical psychiatry, 73(6), 803-

810. 

Wong, S. Y. S., Yip, B. H. K., Mak, W. W. S., 

Mercer, S., Cheung, E. Y. L., Ling, C. Y. M., 

... & Ma, H. S. W. (2016). Mindfulness-based 

cognitive therapy v. group psychoeducation 

for people with generalised anxiety disorder: 

randomised controlled trial. The British 

Journal of Psychiatry, 209(1), 68-75.



Agus Budi Handoko, et. al. / International Conference on Science, Education and Technology 2021: 4-10 

273 

 

 


