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Abstract. This study explores the adaptation of Pancasila education for the digital age through hybrid training models,
addressing the challenges and opportunities in this context. Pancasila, Indonesia’s philosophical foundation, is crucial in
national identity and citizen development. However, traditional teaching methods are less effective in engaging the digital-era
youth. The Pancasila Ideology Development Agency (BPIP) has introduced hybrid learning, combining face-to-face and online
methods, which offers flexibility, increased accessibility, and enhanced engagement. Despite these advantages, challenges such
as increased workload for educators, technical issues, and the need for effective course design persist. Utilizing the Technology
Acceptance Model (TAM), which emphasizes perceived usefulness and ease of use, can enhance hybrid learning environments.
The study employs a comprehensive library research methodology, analyzing recent literature to identify recurring themes and
gaps. Findings highlight the potential of hybrid models to make Pancasila education more relevant and engaging while
addressing the need for innovative teaching strategies and technological support. Recommendations are provided for educators
and policymakers to effectively implement hybrid Pancasila training, fostering a deeper understanding and appreciation of

Pancasila values among the younger generation.

Keywords: pancasila education, hybrid learning, digital age, educational challenges, technology acceptance model

INTRODUCTION

Pancasila, as the philosophical basis of the
Indonesian state, not only has a central position in
various aspects of national and state life but also
defines Indonesia’s ~ national Indonesia
(Ainurrohman & Martha, 2021; Winarni, 2018).
In the current context, where globalization and
digitalization bring rapid changes in values,
culture, and social systems, Pancasila education
has become more important and strategic (Yani &
Dewi, 2021). Pancasila education can contribute
to forming critical thinking, ethical, and
responsible citizens who can actively participate
in  democracy and national development
(Anggono & Damaitu, 2021). Pancasila education
strengthens national character and identity and
promotes harmonious and democratic national and
state life (Sanny et al., 2021; Ubaidillah, 2015).

Pancasila education in the current global era
faces complex and dynamic challenges (Mihit,
2023; Saputri & Dewi, 2022). One of the main
challenges is making Pancasila material
interesting and relevant for students who live in
the digital era, where information and
communication technology greatly influence their
learning. Traditional teaching methods are often
considered boring and less interesting, so they are
less effective in instilling Pancasila values in the
younger  generation.  Therefore, Pancasila
education needs to be adapted and updated to
respond to the needs and challenges of the times,
ensuring that Pancasila values remain relevant and

resonant with the younger generation (Kirani &
Najicha, 2022; Muchtarom, 2012; Zuriah, 2021).

To overcome this, the Pancasila ldeology
Development Agency (BPIP) of the Republic of
Indonesia has issued Regulation No. 2 of 2024
concerning Education and Training for the
Development of Pancasila Ideology, which
replaces the same regulation in 2020 (BPIP, 2024).
Education and training for the development of the
Pancasila ideology developed by BPIP is a
learning process to increase the intelligence of the
nation’s character based on Pancasila values so
that they have holistic and complete abilities,
which include aspects of knowledge, disposition
in the form of attitudes and commitment, and
actions in social, national and social life (BPIP,
2024).

Based on BPIP regulation Number 2 of 2004,
training targets consist of several elements. The
targets of PIP Training are (1) state officials, (2)
members of socio-political organizations, (3)
other components of society, and (4)
Purnapaskibraka and Purnapaskibraka Pancasila
Ambassadors. PIP training was developed using
several modes, including the combination or
hybrid. The hybrid system combines face-to-face
and online learning, offering great opportunities.
The hybrid model allows flexibility and adaptation
to individual learning needs while leveraging
technology to increase student engagement and
understanding (Raes et al., 2020).
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Hybrid learning offers many advantages. It
combines face-to-face and online teaching,
integrating various learning modalities and
promoting flexibility, adaptability, and interaction
between students and teachers (Guerrero-
Quifionez et al., 2023). This approach allows
students to access content independently,
improving time management and meeting
individual  learning needs (Ma, 2023).
Additionally, hybrid learning can diversify the
educational experience, providing a mix of
traditional and online elements, which is
especially beneficial for international students,
although they may prefer face-to-face interactions
with teachers and peers (Marchisio et al., 2022).
Additionally, hybrid strategy update mechanisms,
which combine social learning and self-directed
learning, have effectively encouraged cooperation
and maintained high levels of collaboration in
educational settings (Shimkovich et al., 2022).
Hybrid systems can support more personalized
learning, allowing students to learn at their own
pace and according to their interests and needs
(Ora et al., 2018). Overall, hybrid learning has
advantages due to its ability to increase
accessibility, equity, and quality of education by
leveraging technology and fostering interaction
between students and educators.

However, hybrid education and training still
leaves several problems. Research has shown that
although students may have positive perceptions
of hybrid learning models, their intentions to use
them remain neutral, creating problems in
effective implementation (N. Li et al., 2022).
Factors influencing this include distractions
during distance learning, time utilization
problems, and the need for a deeper understanding
of the pedagogical value of technology to increase
acceptance and use (Kusumajati et al., 2023;
Listiana & Daesusi, 2022). Additionally, the
effectiveness of hybrid learning is closely related
to the role of technology, campus commitment,
learning activities, and student readiness, with a
significant percentage of students recognizing the
system’s efficacy in adapting to new learning
norms (Marco et al., 2017). Integrating technology
and innovative learning strategies can overcome
challenges in understanding concepts, motivation,
and independence, making learning more efficient
and interesting (Fahmi et al., 2022). In addition,
developing a readiness model can increase student
acceptance of hybrid learning systems, thereby
paving the way for the successful implementation
of hybrid education.

Therefore, it is necessary to conduct a study to
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identify various problems in hybrid learning and
opportunities to develop them so that it can
provide recommendations for BPIP in
implementing hybrid Pancasila education and
training.

METHODS

The study “Pancasila Education for the Digital
Age: Hybrid Training Challenges and
Opportunities” employs a comprehensive library
research methodology. This approach involves
systematically collecting and analyzing existing
literature to gain insights into the current state and
potential future directions of Pancasila education
within hybrid learning environments. The research
begins with identifying and selecting relevant
academic sources. These sources include peer-
reviewed journal articles, books, conference
papers, theses, and credible online publications.
The focus is on materials published in the last
decade to ensure contemporary relevance, with
particular attention to works discussing hybrid
learning models, Pancasila education, and
integrating digital technologies in educational
contexts. Using digital databases such as JSTOR,
Google Scholar, and institutional repositories, the
researcher collects a wide range of literature.
Keywords such as “Pancasila education,” “hybrid
learning,” “digital age,” and “educational
challenges and opportunities” guide the search.
The initial search results are filtered based on
relevance, citation frequency, and the credibility
of sources. The collected literature is categorized
into themes to facilitate a structured analysis.
These themes include theoretical frameworks of
hybrid learning, historical and philosophical
foundations of Pancasila education, case studies of
hybrid learning implementation, challenges in
digital education, and opportunities for enhancing
Pancasila values through technology. A coding
process is employed to identify recurring
concepts, patterns, and gaps within the literature.
We critically evaluate the selected sources to
assess their contributions, methodologies, and
findings. This evaluation includes comparing
different authors’ perspectives, identifying biases,
and synthesizing key points that align or diverge
from the study’s objectives. Particular emphasis is
placed on understanding how hybrid learning
environments can support or hinder the
transmission of Pancasila values. The final step
involves synthesizing the findings into a coherent
narrative. The researcher highlights the main
challenges and opportunities identified, providing
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a balanced view of the potential for hybrid training
models in Pancasila education. Recommendations
for future research and practical implementation
strategies are derived from the synthesized
insights, aiming to guide educators and
policymakers in leveraging digital tools for
effective Pancasila education in the digital age.

RESULTS AND DISCUSSION

Challenges in Hybrid Training

Pancasila Ideology Development Training
(Diklat PIP) is a learning process to increase the
intelligence of national character based on
Pancasila values so that they have holistic and
complete abilities, which include aspects of
knowledge, disposition in the form of attitudes and
commitment, and actions in social, national and
state life (BPIP, 2024). Based on BPIP Regulation
Number 2 of 2024, PIP training can be
implemented through a combination or hybrid
learning mode. Hybrid learning is learning that
combines traditional face-to-face learning with
online learning. This model utilizes the
advantages of both methods to create a learning
experience that is more flexible, effective, and
easily accessible for students. This model
integrates various learning formats, such as
classroom teaching, online resources, and
independent learning (Kusumajati et al., 2023;
Ma, 2023).

Hybrid learning has several benefits (Ma,
2023; Raes et al., 2020; Sukma et al., 2022). First,
hybrid learning allows trainees to access learning
materials anytime and anywhere, providing high
flexibility, especially for those with limited time
and location. Second, increased accessibility.
Using a Learning Management System (LMS),
hybrid training can reach participants in various
locations. LMS provides various tools for
effective course management, evaluation, and
communication that support the learning process.
Third, participant involvement and satisfaction.

Hybrid training can increase participant
engagement through synchronous (such as live
discussions) and asynchronous (such as

independent assignments) activities, allowing
participants to learn at their own pace and with
more independence—fourth, cost efficiency.
Hybrid training models are often cheaper than full
face-to-face training because they reduce
transportation and accommodation costs and
allow for more efficient use of digital resources.
However, hybrid training often faces problems.
Hybrid learning, combining online and face-to-
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face teaching, presents significant challenges
despite its advantages in flexibility and
accessibility. The main difficulties include
increased instructor workload, technical issues,
and the necessity for effective course design and
teacher training. Zhang and Lee (2023) identify
that students and instructors face obstacles such as
setup time and interaction difficulties, suggesting
diversified support measures to improve the
learning experience. Li et al. (2023) emphasize
that academics find lower student engagement and
motivation in hybrid settings and highlight the
need for technological support and professional
development. Ma (2023) discusses the transition
to hybrid learning during the COVID-19
pandemic, noting online education’s spatial and
environmental  challenges.  Another  study
highlights that the hybrid model can enhance
learning opportunities but also brings challenges
in  motivation, resource access, and time
management (Lupadit, 2023). While hybrid
learning offers potential benefits, addressing these
challenges is crucial for its successful
implementation.

Hybrid learning in Indonesia faces significant
challenges, particularly in  post-pandemic
education. A study on students of history and
sociology at IKIP Budi Utomo reveals internal
issues like laziness and boredom, as well as
external factors such as adaptation to campus
learning after prolonged online education (Setiani
& Badar, 2022). Another research discusses the
effectiveness and challenges of hybrid methods,
emphasizing the transition’s complexity during
the COVID-19 pandemic. Maddukelleng et al.
(2023) highlight the need for teachers to
continually adapt and innovate with new
technologies to meet educational demands. Lastly,
Purwandari et al. (2022) investigate students’
perceptions, finding positive impacts on flexibility
and technology mastery but noting challenges like
technical issues and environmental factors
affecting performance. While hybrid learning
offers flexibility and technological advancement,
addressing these challenges is crucial for effective
implementation in Indonesia.

The challenges Generation X and Generation Y
face in implementing hybrid learning are
multifaceted, as reflected in recent studies.
Integrating hybrid education, which combines
face-to-face and online teaching, offers flexibility
but poses significant hurdles. For Generation X
educators, the primary issues include increased
workload due to the necessity of setting up online
and offline classrooms, technical glitches, and the
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challenge of facilitating interaction among
students across different modes (Lu & Jiyeon,
2023). On the other hand, Generation Y students
struggle with technical issues, the additional time
required for hybrid classroom setups, and
difficulties in interacting with peers in different
learning modes (Ma, 2023)

Using TAM to Enhance Hybrid Pancasila
Training Model

The Technology Acceptance Model (TAM) is
a theory developed by Fred Davis in 1985, which
is used to predict and explain user behavior toward
technology acceptance. TAM focuses on two main
factors that determine technology acceptance by
users: perceived usefulness (PU) and perceived
ease of use (PEU) (Davis & Grani¢, 2023; Rosli et
al., 2022). Perceived Usefulness (PU) is the level
at which someone believes using certain
technology will improve their work performance.
Meanwhile, Perceived Ease of Use (PEU) is the
level at which a person believes that using a
particular technology will be free from excessive
effort. According to TAM, these two factors
influence the user’s attitude towards technology,
which in turn influences behavioral intention to
use technology and, ultimately, the actual use
behavior of the technology (Marikyan &
Papagiannidis, 2023).

The Technology Acceptance Model (TAM)
can significantly enhance hybrid learning
environments by focusing on key factors
influencing user acceptance and engagement.
Various studies highlight different strategies for
applying TAM effectively. Zheleva and Zhelev
(2011) demonstrate how hybrid learning
environments that integrate theory, simulation,
and experiment with virtual environments and
mobile technologies can boost learner engagement
and inclusiveness in engineering education
(Zheleva & Zhelev, 2011). Zitter and Hoeve
(2012) propose a design framework for hybrid
learning environments that create horizontal
connections between school-based and workplace
learning, facilitating smoother student transitions
(Zitter & Hoeve, 2012). Hediansah and Surjono
(2020) explore hybrid learning methods to
improve  teacher  learning  management,
emphasizing interactive and independent learning
for skill enhancement (Hediansah & Surjono,
2020). Wu et al. (2014) use TAM to assess
vocational students’ behavioral intentions towards
a cloud-based hybrid learning platform, finding
perceived ease of use as a critical factor (Wu et al.,
2014). Lastly, Wen (2022) discusses designing a
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hybrid collaborative learning platform based on

cloud computing to enhance interaction, resource

integration, and teaching performance (Wen &

Xu, 2022).

We suggest strategies that can be developed in
hybrid learning by integrating TAM, focusing on
key components such as perceived usefulness
(PU) and perceived ease of use (PEOU). Here are
some ways TAM can be leveraged in different
hybrid learning contexts.

1) Blended Classrooms. Combine online and
offline instruction for flexibility and
comprehensive learning. Use user-friendly
technology and provide training to minimize
technical issues.

2) Flipped Classrooms. Utilize intuitive online
platforms for pre-class content and ensure
smooth integration with in-person activities.

3) Synchronous and Asynchronous Learning.
Offer flexibility with live (synchronous) and
recorded (asynchronous) sessions, providing
clear guidelines and easy-to-use tools.

4) Collaborative Projects. Facilitate
collaboration through shared documents,
discussion forums, and virtual meeting spaces
supported by intuitive tools and training.

5) Assessment and Feedback. Use diverse and
continuous assessment methods, such as
online quizzes and real-time feedback, with
accessible platforms to help students track
their progress.

Thus, to enhance hybrid learning using the
Technology Acceptance Model (TAM), focus on
perceived usefulness (PU) and perceived ease of
use (PEOU). Key strategies include combining
online and offline instruction in blended
classrooms for flexibility, utilizing intuitive online
platforms in flipped classrooms, offering
flexibility with live and recorded sessions in

synchronous and  asynchronous learning,
facilitating  collaboration  through  shared
documents and virtual meeting spaces in

collaborative projects, and employing diverse and
continuous assessment methods with accessible
platforms for tracking progress. These approaches
ensure comprehensive learning experiences,
minimize technical issues, and cater to diverse
schedules and learning preferences.

CONCLUSION

Hybrid models offer flexibility, increased
accessibility, and improved engagement, crucial
for making Pancasila education relevant and
interesting for the younger generation. However,
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the successful implementation of hybrid learning
requires overcoming significant challenges such
as increased workload for educators, technical
issues, and the need for effective course design
and teacher training. The Technology Acceptance
Model (TAM) application can enhance the
acceptance and effectiveness of hybrid learning by
focusing on perceived usefulness and ease of use.
The Technology Acceptance Model (TAM) can
improve hybrid learning by focusing on perceived
usefulness and ease of use. Key strategies include
combining online and offline instruction, intuitive
platforms, facilitating collaboration, and diverse
assessment methods.
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