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Abstract

This research delves into the integration of technology within the framework of Kurikulum Merdeka
in Indonesian schools. Through extensive case studies, it investigates how technology enhances
curriculum delivery, tailors learning experiences, and promotes collaboration. Despite facing
challenges such as inadequate infrastructure and limited device access, the study identifies
promising practices, including infrastructure investments, ongoing teacher development, and
fostering an innovative culture. These findings underscore the necessity of targeted policies to
overcome barriers and foster an environment conducive to technology integration. By implementing
these recommendations, Indonesian schools can better equip students for the digital future, ensuring
the realization of Kurikulum Merdeka's objectives. This study contributes to the understanding of
technology integration in diverse educational contexts, offering insights that inform policy and
practice in Indonesia and beyond.

Keywords — curriculum delivery, educational innovation, Indonesian schools, Kurikulum
Merdeka, technology integration

INTRODUCTION

Indonesia has been engaged in educational reforms aimed at enriching the quality and
applicability of its national curriculum, ensuring it effectively meets the diverse needs of
learners and adequately prepares them for the demands of the 21st century. One such initiative
is "Kurikulum Merdeka," or the Independent Curriculum, which represents a departure from
the traditional centralized curriculum model and aims to empower schools with greater
autonomy in curriculum design and implementation (Gumilar et al., 2023). At the heart of
Kurikulum Merdeka is the vision of a flexible and responsive educational system that fosters
creativity, critical thinking, and innovation among students.

A key aspect of modernizing education under Kurikulum Merdeka is the integration
of technology into teaching and learning processes. Recognizing the transformative potential
of technology, policymakers and educators in Indonesia have increasingly emphasized the
importance of leveraging digital tools and resources to enhance curriculum delivery, facilitate
personalized learning experiences, and prepare students for an increasingly digital world
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(Sudimantara, 2023). However, the effective integration of technology within the framework
of Kurikulum Merdeka presents both opportunities and challenges for Indonesian schools.

While technology offers unprecedented possibilities for expanding educational access,
promoting active learning, and fostering collaboration, its successful integration requires
careful planning, robust infrastructure, and ongoing professional development for teachers.
Moreover, the implementation of technology-enhanced teaching practices must align with the
principles and objectives of Kurikulum Merdeka, ensuring that technological innovations
serve to enrich and enhance the curriculum rather than detract from its core values and goals
(Ellen & Sudimantara, 2023; Jannah & Rasyid, 2023; Gumilar et al., 2023). Against this
backdrop, this research seeks to explore the role of technology integration in Kurikulum
Merdeka through in-depth case studies of Indonesian schools. By examining the experiences,
practices, and challenges of schools that have embraced technology within the context of
Kurikulum Merdeka, this study aims to provide valuable insights into the opportunities and
constraints associated with technology-enhanced teaching and learning in the Indonesian
educational landscape. Through a comprehensive analysis of multiple case studies, this
research endeavors to identify effective strategies, promising practices, and areas for
improvement in leveraging technology to support the goals of Kurikulum Merdeka and
enhance the educational experiences of Indonesian students.

This study aims to illuminate how the merging of technology integration and
curriculum innovation within Indonesian schools can offer valuable insights to policymakers,
educators, and stakeholders. It seeks to highlight the transformative capacity of digital
technologies in reshaping teaching and learning methodologies under the principles of
Kurikulum Merdeka. Ultimately, the findings of this research aim to contribute to the ongoing
efforts to modernize and democratize education in Indonesia, equipping students with the
knowledge, skills, and competencies needed to thrive in an increasingly interconnected and
digital world.

Research Questions

1. How does technology integration contribute to the implementation of Kurikulum Merdeka
in Indonesian schools, and what are the key factors that influence its effectiveness?

2. What are the experiences, challenges, and best practices of Indonesian schools in
integrating technology within the context of Kurikulum Merdeka, and how do these
findings inform recommendations for future policy and practice?

Kurikulum Merdeka

Kurikulum Merdeka, translating to "Independent Curriculum,” represents a significant
departure from traditional curriculum models and is grounded in several theoretical
frameworks that inform its design and implementation. This theoretical foundation
encompasses principles of autonomy, flexibility, learner-centeredness, and contextual
relevance, drawing from educational theories and philosophies that emphasize the importance
of empowering schools and communities to shape their educational practices (Wantiana &
Mellisa, 2023). At the core of Kurikulum Merdeka is the principle of autonomy, inspired by
theories of decentralization and school-based management. Drawing from the works of
scholars such as John Dewey and Paulo Freire, Kurikulum Merdeka recognizes the importance
of granting schools greater autonomy in curriculum design and implementation. By
decentralizing decision-making authority, Kurikulum Merdeka aims to empower schools to

229



Proceedings of Fine Arts, Literature, Language, and Education

respond to the unique needs and contexts of their students and communities, fostering
innovation, creativity, and ownership of the educational process.

Kurikulum Merdeka is informed by learner-centered pedagogical approaches that
prioritize the needs, interests, and experiences of individual learners. Rooted in constructivist
theories of learning, such as those articulated by Jean Piaget and Lev Vygotsky, Kurikulum
Merdeka advocates for active, inquiry-based learning experiences that engage students in
critical thinking, problem-solving, and collaboration (Mabley et al., 2020). By placing students
at the center of the learning process and providing opportunities for self-directed exploration
and discovery, Kurikulum Merdeka seeks to foster deeper understanding, higher-order thinking
skills, and lifelong learning habits.

Another theoretical underpinning of Kurikulum Merdeka is its emphasis on contextual
relevance and cultural diversity. Drawing from sociocultural theories of learning, including the
work of Vygotsky and his concept of the zone of proximal development, Kurikulum Merdeka
acknowledges the importance of situating learning within meaningful, authentic contexts that
reflect the cultural, linguistic, and socioeconomic diversity of Indonesian society (Lehtinen et
al., 2023). By integrating local knowledge, values, and traditions into the curriculum,
Kurikulum Merdeka seeks to enhance the relevance and meaningfulness of learning
experiences for all students, promoting inclusivity, equity, and social justice.

Additionally, Kurikulum Merdeka is guided by the principles of lifelong learning and
the development of 21st century skills. Informed by theories of lifelong learning and human
development, Kurikulum Merdeka recognizes the importance of equipping students with the
knowledge, skills, and dispositions needed to thrive in a rapidly changing world (Kamalia &
Andriansyah, 2021). Drawing from frameworks such as the Partnership for 21st Century Skills
and UNESCO's Four Pillars of Learning, Kurikulum Merdeka emphasizes the cultivation of
critical thinking, communication, collaboration, and creativity, as well as digital literacy,
cultural competence, and adaptability.

Previous Research and Gap ldentification

This study is inspired by previous research. Firstly, Elihami and Melbourne (2022) used
a qualitative approach and VOS viewer to find that students generally have a positive
perception of the technical, process, and evaluation aspects of the Independent Learning-
Independent Campus program, despite feeling its online implementation is not optimal.
Secondly, Fuadi and Aswita (2021) examined the implementation and challenges of the 8
Merdeka Belajar Kampus Merdeka programs at private universities in Aceh, highlighting
successes in student exchanges and internships while noting issues with curriculum adaptation,
limited partnerships, and insufficient funding and resources. Thirdly, La’biran and Dewi (2023)
aimed to develop a teaching model for speaking in the MBKM student exchange program
between Universitas Pancasakti Tegal and Universitas Kristen Indonesia Toraja, using
qualitative methods to identify two effective models (I1l and PPP), which were synthesized
into the FREDA model (Forming, Restorative, Exposition, Demonstration, and Assessment).
Lastly, Ellen and Sudimantara (2023) discussed the Kurikulum Merdeka (Emancipated
Curriculum), explored school perceptions of the Independent Curriculum, and examined its
implementation in secondary schools.

Despite the valuable insights provided by previous studies on the implementation and
perceptions of the Independent Learning-Independent Campus program and the Merdeka
Belajar Kampus Merdeka initiatives, there remains a notable gap in the literature regarding the
integration of technology within the framework of Kurikulum Merdeka in Indonesian schools.
Elihami and Melbourne (2022) primarily focused on student perceptions of the technical and
evaluative aspects of online learning, while Fuadi and Aswita (2021) highlighted
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implementation challenges in private universities without addressing the specific role of
technology in curriculum delivery. Similarly, La’biran and Dewi (2023) concentrated on
developing a teaching model for speaking within the student exchange programs, and Ellen
and Sudimantara (2023) discussed general perceptions and implementation of the Emancipated
Curriculum, but none explicitly explored how technology integration impacts these processes.
This research aims to fill this gap by investigating how technology enhances curriculum
delivery, personalizes learning experiences, and fosters collaboration in the context of
Kurikulum Merdeka. By focusing on the practical aspects of technology integration, this study
seeks to provide comprehensive insights into both the opportunities and challenges faced by
Indonesian schools. Furthermore, it aims to identify effective strategies and practices for
overcoming barriers to technology adoption, thus contributing to the broader goal of
modernizing and democratizing education in Indonesia. This research not only addresses the
current limitations in understanding the role of technology in Kurikulum Merdeka but also
informs future policy and practice to better equip Indonesian students for the digital age.

METHODOLOGY

This study adopts a qualitative case study approach to explore the role of technology
integration within the framework of Kurikulum Merdeka in Indonesian schools. Case study
methodology is particularly well-suited for investigating complex phenomena within real-life
contexts, offering in-depth insights into the experiences, practices, and perspectives of
participants (Creswell & Creswell, 2018). Through the selection of multiple case study
schools, this research endeavors to capture a comprehensive understanding of technology
integration practices and their implications for curriculum innovation under Kurikulum
Merdeka.

The process of data collection will involve a combination of semi-structured
interviews and classroom observations (Ary et al., 2012). Semi-structured interviews will be
conducted with key stakeholders including teachers, school administrators, students, and
potentially parents, allowing for a nuanced exploration of their experiences, attitudes, and
practices related to technology integration. Open-ended questioning techniques will be
employed to encourage participants to share their perspectives freely, while also allowing the
researcher to probe deeper into specific themes or topics of interest. Classroom observations
will provide opportunities to witness firsthand how technology is integrated into teaching and
learning activities within the context of Kurikulum Merdeka, offering rich descriptive data on
instructional practices, student engagement, and technological use patterns..

Data analysis will follow a rigorous and systematic process, beginning with the
transcription and organization of interview data for each case study school. Thematic analysis,
a flexible and widely used qualitative analysis method, will be employed to identify common
themes, patterns, and insights across the data set (Fraenkel et al., 2023). Through a process of
coding and categorization, key themes related to technology integration within Kurikulum
Merdeka will be identified and explored in depth. The cross-case analysis will involve
comparing and contrasting findings across multiple case study schools to identify similarities,
differences, and emerging trends in technology integration practices and outcomes.
Triangulation of data from interviews, observations, and document analysis will be employed
to enhance the validity and reliability of the findings, ensuring that interpretations are
grounded in multiple sources of evidence.
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FINDINGS

Research Question 1: How technology integration contributes to the implementation of
Kurikulum Merdeka in Indonesian schools and the key factors that influence its
effectiveness

To address the first research question, this study examined the ways in which
technology integration contributes to the implementation of Kurikulum Merdeka in Indonesian
schools. Through in-depth interviews, classroom observations, and document analysis, key
themes emerged regarding the role of technology in supporting the objectives of Kurikulum
Merdeka and the factors that influence its effectiveness.

Theme 1: Enriching Curriculum Delivery:

Participants consistently highlighted the role of technology in enriching curriculum
delivery within the framework of Kurikulum Merdeka. Teachers reported using digital
resources such as interactive multimedia presentations, educational apps, and online learning
platforms to supplement traditional instructional materials and engage students in active
learning experiences. For example, one teacher stated, "Technology allows me to incorporate
multimedia elements into my lessons, making abstract concepts more concrete and accessible
to students.”

Theme 2: Facilitating Personalized Learning:

Technology was also perceived as a tool for facilitating personalized learning
experiences tailored to the diverse needs and interests of students. Participants described using
adaptive learning software, virtual simulations, and online assessments to provide students with
opportunities for self-paced learning and individualized support. A school administrator noted,
"Technology enables us to differentiate instruction and provide targeted interventions to
students who may be struggling or advanced in their learning."”

Theme 3: Fostering Collaboration and Communication:

Furthermore, technology was recognized for its role in fostering collaboration and
communication among students, teachers, and parents. Participants cited the use of digital
collaboration tools, such as Google Workspace and learning management systems, to facilitate
group projects, peer feedback, and parent-teacher communication. A student remarked, "With
technology, we can collaborate on group projects outside of school hours and communicate
with our teachers and classmates more easily."

Key Factors Influencing Effectiveness of Technology Integration:

Table 1 presents the key factors identified by participants as influencing the
effectiveness of technology integration within the framework of Kurikulum Merdeka.

Table 1. Key Factors of Technology Integration

Factors Description
Adequate Technological Infrastructure Availability of reliable internet access,
digital devices, and technical support
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Teacher Professional Development Opportunities for training and ongoing
support in integrating technology into
teaching practice

Curriculum Alignment Alignment of technology integration efforts
with the principles and objectives of
Kurikulum Merdeka

Student Digital Literacy Development of students' digital literacy
skills through explicit instruction and
authentic learning experiences
Supportive School Culture Cultivation of a supportive school culture
that values innovation, risk-taking, and
continuous improvement

These findings suggest that technology integration plays a multifaceted role in
supporting the implementation of Kurikulum Merdeka, enhancing curriculum delivery,
facilitating personalized learning, and fostering collaboration and communication. However,
the effectiveness of technology integration is contingent upon various factors, including the
availability of adequate technological infrastructure, ongoing teacher professional
development, curriculum alignment, student digital literacy, and a supportive school culture.
By addressing these factors, schools can optimize the use of technology to advance the goals
of Kurikulum Merdeka and enhance the educational experiences of Indonesian students.

The findings of the first research question illuminate the pivotal role of technology
integration in Indonesian schools within the framework of Kurikulum Merdeka. Through
enriched curriculum delivery, personalized learning experiences, and enhanced collaboration
and communication, technology serves as a catalyst for realizing the objectives of Kurikulum
Merdeka. However, the effectiveness of technology integration hinges on several key factors,
including adequate technological infrastructure, ongoing teacher professional development,
curriculum alignment, student digital literacy, and a supportive school culture. Indonesian
schools play a critical role in leveraging these factors to optimize technology integration and
advance the goals of Kurikulum Merdeka, thereby enhancing the educational experiences and
outcomes of Indonesian students.

Research Question 2: The experiences, challenges, and best practices of Indonesian
schools in integrating technology within the context of Kurikulum Merdeka, and how
these findings inform recommendations for future policy and practice

To address the second research question, this study conducted in-depth case studies of
Indonesian schools to explore their experiences, challenges, and best practices in integrating
technology within the context of Kurikulum Merdeka. Through interviews, observations, and
document analysis, key themes emerged regarding the successes and obstacles encountered
by schools in their technology integration efforts, as well as promising practices that can
inform future policy and practice.

Theme 1: Successes in Technology Integration

Participants reported several successes in their technology integration efforts within
the framework of Kurikulum Merdeka. These successes included increased student
engagement, improved learning outcomes, enhanced collaboration among students and
teachers, and greater access to educational resources. For example, one school administrator

233



Proceedings of Fine Arts, Literature, Language, and Education

noted, "We've seen a noticeable increase in student motivation and participation since
incorporating technology into our curriculum.”

Theme 2: Challenges and Barriers

Despite the successes, schools also encountered various challenges and barriers in
integrating technology within Kurikulum Merdeka. Common challenges included inadequate
technological infrastructure, limited access to digital devices, insufficient teacher training and
support, curriculum constraints, and concerns about digital equity and access. A teacher
expressed, "We face challenges with limited access to devices and internet connectivity,
especially in rural areas where resources are scarce.”

Theme 3: Promising Practices and Recommendations

Despite the challenges, schools identified several promising practices and
recommendations for improving technology integration within the framework of Kurikulum
Merdeka. These included prioritizing investment in technological infrastructure, providing
ongoing professional development for teachers, fostering a culture of innovation and
experimentation, promoting collaboration and sharing of best practices among schools, and
ensuring equitable access to technology for all students. A school administrator shared, "By
investing in infrastructure and professional development, we've been able to overcome many
of the challenges and create a more conducive environment for technology integration.” Table
2 presents a summary of the challenges and recommendations identified by participants in the
study.

Table 1. Challenges and Recommendations

Challenges Recommendations

Inadequate Technological Infrastructure Invest in upgrading technological
infrastructure, including internet
connectivity and devices

Limited Access to Digital Devices Provide equitable access to digital devices
for all students

Insufficient Teacher Training and Support Offer ongoing professional development
and support for teachers in technology

integration

Curriculum Constraints Align curriculum with the principles and
objectives of Kurikulum Merdeka

Digital Equity and Access Implement policies and initiatives to address

digital equity and access disparities

These findings underscore the importance of addressing challenges and implementing
recommendations to optimize technology integration within the context of Kurikulum
Merdeka. By investing in infrastructure, providing professional development, fostering
innovation, and ensuring equitable access to technology, schools can enhance their technology
integration efforts and better prepare students for success in an increasingly digital world.
These insights can inform future policy and practice decisions aimed at promoting effective
technology integration and advancing educational innovation in Indonesia.

The findings of the second research question illuminate the experiences, challenges,
and best practices of Indonesian schools in integrating technology within the context of
Kurikulum Merdeka. Despite facing obstacles such as inadequate infrastructure and limited
access to devices, schools have demonstrated successes in enhancing student engagement and
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improving learning outcomes through technology integration. Promising practices, including
investments in infrastructure and ongoing professional development, offer pathways for
overcoming challenges and optimizing technology integration efforts. Indonesian schools play
a pivotal role in advancing the objectives of Kurikulum Merdeka by leveraging these findings
to inform future policy and practice decisions. By fostering a culture of innovation, ensuring
equitable access to technology, and aligning curriculum with the principles of Kurikulum
Merdeka, schools can empower students to thrive in an increasingly digital world, driving
forward the vision of educational transformation and enhancing the educational experiences
and outcomes of Indonesian students.

DISCUSSION

The findings of this study provide valuable insights into the role of technology
integration within the context of Kurikulum Merdeka in Indonesian schools. Through in-depth
case studies, the study explored the contributions of technology to curriculum delivery,
personalized learning, and collaboration, as well as the factors influencing its effectiveness.
Additionally, the study identified experiences, challenges, and best practices of schools in
integrating technology within the framework of Kurikulum Merdeka, offering
recommendations for future policy and practice (La’biran & Dewi, 2023). In this discussion,
we will contextualize the findings within the existing literature and explore their implications
for educational practice and research.

The successes reported by participants in this study align with previous research
highlighting the potential of technology to enhance student engagement, improve learning
outcomes, and foster collaboration in educational settings (Nugroho & Mutiaraningrum, 2020;
Asik et al., 2020; Tseng & Yeh, 2019). Consistent with the literature, participants emphasized
the importance of technology in enriching curriculum delivery, providing personalized learning
experiences, and promoting collaboration among students and teachers (Lee & Lu, 2023;
Meskill et al., 2020; Habibi et al., 2019). These findings underscore the transformative potential
of technology to support the goals of Kurikulum Merdeka and enhance the educational
experiences of Indonesian students.

However, the challenges and barriers identified in this study are consistent with
previous research documenting the obstacles to effective technology integration in education
(Muslem et al., 2022; Ivone et al., 2020). Inadequate technological infrastructure, limited
access to digital devices, insufficient teacher training and support, curriculum constraints, and
concerns about digital equity and access have been widely reported as challenges facing
schools worldwide (Janschitz & Penker, 2022; Faloye et al., 2022). The findings of this study
reinforce the importance of addressing these challenges to maximize the potential benefits of
technology integration within the framework of Kurikulum Merdeka.

The promising practices and recommendations identified in this study align with
previous research on effective strategies for technology integration in education. Investments
in technological infrastructure, ongoing professional development for teachers, fostering a
culture of innovation and collaboration, and promoting digital equity and access have been
identified as key factors contributing to successful technology integration (Davis et al., 2009;
Ertmer et al., 2012; Voogt et al., 2017). By implementing these recommendations, schools can
overcome challenges and create a conducive environment for technology integration within the
context of Kurikulum Merdeka.

The findings of this study contribute to the existing literature by offering insights into
the specific context of technology integration within the framework of Kurikulum Merdeka in
Indonesian schools. By building on previous research and situating the findings within a
broader theoretical framework, this study advances our understanding of the opportunities and
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challenges associated with technology integration in diverse educational contexts. The
recommendations provided in this study can inform policymakers, educators, and other
stakeholders in their efforts to promote effective technology integration and advance
educational innovation in Indonesia and beyond.

In conclusion, this study underscores the transformative potential of technology to
support the goals of Kurikulum Merdeka and enhance the educational experiences of
Indonesian students. By addressing challenges and implementing recommendations, schools
can optimize the use of technology to prepare students for success in an increasingly digital
world. Future research should continue to explore the complex interactions between
technology, curriculum, and pedagogy within the context of Kurikulum Merdeka, seeking to
identify innovative approaches and best practices for technology integration in Indonesian
schools.

CONCLUSION

This research sheds light on the role of technology integration within the Kurikulum
Merdeka framework in Indonesian schools. Through comprehensive case studies, the study
revealed how technology enriches curriculum delivery, personalizes learning experiences, and
fosters collaboration among students and teachers. However, challenges such as inadequate
infrastructure, limited access to devices, and insufficient training hinder -effective
integration.Despite challenges, promising practices emerged, suggesting investments in
infrastructure, ongoing teacher development, and fostering an innovative culture are crucial.
These findings emphasize the need for targeted policies and initiatives to address barriers and
create an environment conducive to technology integration. Ultimately, by implementing these
recommendations, Indonesian schools can leverage technology to better prepare students for
the digital future, ensuring the success of Kurikulum Merdeka's objectives.

REFERENCES

Ary, D., Jacobs, L. C., Sorensen, C. K., & Walker, D. A. (2012). Introduction to research in
education. Thomson Wadsworth.

Asik, A., Kose, S., Yangin Eksi, G., Seferoglu, G., Pereira, R., & Ekiert, M. (2020). ICT
integration in English language teacher education: insights from Turkey, Portugal and
Poland. Computer Assisted Language Learning, 33(7), 708-731.
https://doi.org/10.1080/09588221.2019.1588744

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative and mixed
methods approaches. SAGE Publication.

Elihami, E., & Melbourne, M. (2022). The trend of “independent learning independent
campus”: Teaching model of Islamic education through bibliometrics mapping in 2021-
2022. Journal of Innovation in Educational and Cultural Research, 3(2), 86-96.
https://doi.org/10.46843/jiecr.v3i2.70

Ellen, K. K., & Sudimantara, L. B. (2023). Examining emancipated curriculum development
in middle schools: A case study. PANYONARA: Journal of English Education, 5(2), 165—
188. https://doi.org/10.19105/panyonara.v5i2.8779

Faloye, S. T., Ranjeeth, S., & Sonny Ako-Nai, M. A. (2022). Impact of technophobia on the
digital divide. A preliminary case study in the Eastern Cape Province of South Africa.

236



Proceedings of Fine Arts, Literature, Language, and Education

2022 IST-Africa Conference, IST-Africa 2022, 1-11. https://doi.org/10.23919/IST-
Africab6635.2022.9845655

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2023). How to design and evaluate research in
education. McGraw-Hill Higher Education.

Fuadi, T. M., & Aswita, D. (2021). Merdeka belajar kampus merdeka (MBKM): Bagaimana
penerapan dan kedala yang dihadapi oleh perguruan tinggi swasta di Aceh. Jurnal
Dedikasi Pendidikan, 5(2), 603-614. http://jurnal.abulyatama.ac.id/index.php/dedikasi

Gumilar, G., Rosid, D. P. S., Sumardjoko, B., & Ghufron, A. (2023). Urgensi penggantian
kurikulum 2013 menjadi Kurikulum Merdeka. Jurnal Papeda: Jurnal Publikasi
Pendidikan Dasar, 5(2), 148-155.
https://doi.org/10.36232/jurnalpendidikandasar.v5i2.4528

Habibi, A., Razak, R. A., Yusop, F. D., & Mukminin, A. (2019). Preparing future EFL teachers
for effective technology integration: What do teacher educators say? Asian EFL Journal,
21(2), 9-30.

Ivone, F. M., Jacobs, G. M., & Renandya, W. A. (2020). Far apart, yet close together:
Cooperative learning in online education. Studies in English Language and Education,
7(2), 271-289. https://doi.org/10.24815/siele.v7i2.17285

Jannah, M. M., & Rasyid, H. (2023). Kurikulum Merdeka: Persepsi guru pendidikan anak usia
dini. Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, 7(1), 197-210.
https://doi.org/10.31004/obsesi.v7i1.3800

Janschitz, G., & Penker, M. (2022). How digital are ‘digital natives’ actually? Developing an
instrument to measure the degree of digitalisation of university students — the DDS-Index.
Bulletin de Methodologie Sociologique, 153(2), 127-159.
https://doi.org/10.1177/07591063211061760

Kamalia, P. U., & Andriansyah, E. H. (2021). Independent learning-independent campus
(MBKM) in students’ perception. Jurnal Hasil Penelitian Dan Kajian Kepustakaan Di
Bidang Pendidikan, Pengajaran Dan Pembelajaran, 7(4), 857.
https://doi.org/10.33394/jk.v7i4.4031

La’biran, R., & Dewi, R. (2023). Teaching speaking model in student exchange MBKM
program in Indonesian universities. AL-ISHLAH: Jurnal Pendidikan, 15(1), 575-586.
https://doi.org/10.35445/alishlah.v15i1.2825

Lee, J. S., & Lu, Y. (2023). L2 motivational self system and willingness to communicate in the
classroom and extramural digital contexts. Computer Assisted Language Learning, 36(1—
2), 126-148. https://doi.org/10.1080/09588221.2021.1901746

Lehtinen, A., Kostiainen, E., & Naykki, P. (2023). Co-construction of knowledge and
socioemotional interaction in pre-service teachers’ video-based online collaborative
learning. Teaching and Teacher Education, 133.
https://doi.org/10.1016/j.tate.2023.104299

Mabley, S., Ventura-Medina, E., & Anderson, A. (2020). ‘I’m lost” — a qualitative analysis of

237



Proceedings of Fine Arts, Literature, Language, and Education

student teams’ strategies during their first experience in problem-based learning.

European Journal of Engineering Education, 45(3), 329-348.
https://doi.org/10.1080/03043797.2019.1646709

Meskill, C., Anthony, N., & Sadykova, G. (2020). Teaching languages online: Professional
vision in the making. Language Learning and Technology, 24(3), 160-175.

Muslem, A., Sahardin, R., Heriansyah, H., Fata, I. A., Djalaluddin, Y., & Hankinson, E. (2022).
YouTube teaching materials with peer support to improve students’ mastery of subject
content learning. Studies in English Language and Education, 9(2), 651-666.
https://doi.org/10.24815/siele.v9i2.25236

Nugroho, A., & Mutiaraningrum, 1. (2020). EFL teachers’ beliefs and practices about digital
learning of English. EduLite: Journal of English Education, Literature and Culture, 5(2),
304. https://doi.org/10.30659/e.5.2.304-321

Sudimantara, L. B. (2023). Perspectives and experiences of Indonesian pre- service English

teachers in  developing digital learning  resources. 11(3), 609-628.
https://doi.org/https://doi.org/10.25134/erjee.v11i3.7919

Tseng, S.-S., & Yeh, H.-C. (2019). International Forum of Educational Technology & Society
Fostering EFL teachers’ CALL Competencies Through Project-based Learning. Source:
Journal of Educational Technology & Society, 22(1), 94-105.

Wantiana, 1., & Mellisa, M. (2023). Kendala guru dalam penerapan Kurikulum Merdeka.
Jurnal Basicedu, 7(3), 1461-1465. https://doi.org/10.31004/basicedu.v7i3.5149

238



