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Writing is the most difficult skill for ESL
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Abstract

Indonesian learners of English generated ungrammaticalities in International English Language
Testing System (IELTS) writing simulations. Deciphering the scores based on the test’s official
descriptors is also intricate. These two problems hinder self-evaluations and improvements. Hence,
this study examined grammatical and ungrammatical clauses based on subject-verb (S + V)
structures in IELTS writing performances completed by Indonesia’s Lembaga Pengelola Dana
Pendidikan (LPDP) Affirmation Scholarship awardees during test simulations and the ratios of
these two types of clauses according to the simulation score variation. To do so, we did archival
research by obtaining data from teachers’ documents. Initially, a qualitative method was employed
to identify the clauses as either grammatical or ungrammatical. This was followed by a quantitative
method to discover the clauses’ numbers, including their proportions via an Analysis of Variance
(ANOVA) test. The results showed that the grammatical clauses exhibit diverse structures,
influenced by the test requirements and participants’ needs to express their ideas. Conversely, the
ungrammatical clauses stem from the writers’ limited English proficiency and test pressures. The
grammatical clauses outnumber the ungrammatical ones by approximately threefold. The lower
proportions of ungrammatical clauses correlate with the lower scores. However, the higher
proportions of grammatical clauses do not necessarily equate to the higher scores. The statistical
correlation between the clause proportions and score variation is confirmed. This study ultimately
enhances learning, evaluation, and improvement of the test skill, as well as understanding the
descriptors and aiding the score prediction for learners and educators.
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requirements. This  scholarship,
bachelor’s  degree  graduates

from

and EFL learners (Richards et al., 2002,
pp. 303-304). The difficulty level
increases in the examination situations
(Al-Khresheh, 2016). In Indonesia,
English is a foreign language rather than a
second language (Lauder, 2008, pp. 9-20).

Consequently, Indonesian learners of
English also face the same problem.
There is demand for the International

English  Language Testing System
(IELTS) Academic in Indonesia, driven by
Lembaga Pengelola Dana Pendidikan
(LPDP) Affirmation Scholarship
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affirmation areas facing financial issues
who pursue master’s degrees, provides an
IELTS preparation course at universities
such as Universitas Gadjah Mada (LPDP,
2023Db). The course simulation assessment
shows deficiencies in grammar, including
the subject-verb structure (S + V), which
is challenging for EFL and ESL learners
(Surina and Kamaruzaman, 2009, p. 190).

Compared to English, the Indonesian
language has some different grammatical
features in terms of S + V structure. Below
are some examples:
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Table 1. Different Grammatical Features Between English and the Indonesian Language

no English no Indonesian
1 “The couple I invited to dinner were 1 “Dia seorang ahli yang menjalankan
two hours late.” mesin itu.”
(Azar, 2003, p. 345) (Editorial Team, 2008, p. 21)
2 “He drinks two cups of coffee before 2 “Dia menuturkan Kemenhub akan

he goes to work.”
(Azar, 2003, p. 5)

meningkatkan jumlah angkutan darat
maupun laut untuk mudik gratis di
Lebaran tahun depan.”
(Detiknews, 2023)

English requires couplas, while the
Indonesian language does not. In English
sentence number 1, the verb ‘be” “were” as
the copula connects the subject “The
couple” and the adverb “two hours late.”
In Indonesian sentence number 1, no
copula is needed to connect the subject
“Dia” and the complement “seorang ahli”.
English also requires subject-verb
agreement, while Indonesian does not. In
English sentence number 2, the singular
subject “He” needs the singular verb
“drinks”. In Indonesian number 2, “Dia”
uses the verb “menuturkan”, which does
not indicate singularity or plurality.

Many participants produced sentences
with poor grammar, resulting in low
simulation scores. Unlike listening and
reading assessments using score charts
based on correct answers, IELTS writing
assessments rely on narrative-based
descriptors (IELTS, 2016a, 2016b). This
can confuse and demotivate the awardees,
hindering their self-evaluations and self-
improvements. Purwanti (2015) supports
this, noting the difficulty of self-assessing
writing grammar quality.

In light of these concerns, our study
examined grammatical and ungrammatical
clauses based on the S + V structures
produced by LPDP awardees in IELTS
writing simulations and then analyzed the
clauses’ distribution across the scores
adopting the listening and reading
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assessment approach. To ensure the
second goal, we investigated whether there
were significant differences between the
clauses’ ratios and scores. Therefore, our
research questions are:

1. What are the LPDP Affirmation
Scholarship awardees’ grammatical
and ungrammatical clauses in their
IELTS writing simulations?

2. What are the grammatical and
ungrammatical  clauses’  ratios
corresponding to the  score
variation?

3. Arethere any significant differences
between the clauses’ ratios based on
the score variation?

This study applies a clause’s fundamental
structure (Eastwood, 2002, pp. 2, 318). The
example is “His paintings were not selling.”
which has the subject “His paintings” as a
noun phrase, and the verb “were not
selling.” as a verb phrase. Eastwood further
categorized clauses into main clauses and
subclauses. Subclauses serve as integral
components of larger sentence structures,
attaching to the main clauses. Subclauses
fall into five types: relative clauses,
conditional clauses, noun clauses, adverbial
clauses, and participle clauses (2002, pp.
171-173, 317-345). Clause formations
require subject-verb agreement (SVA),
emphasizing grammatical match between
subjects and verbs (Eastwood, 2002, p.
191), for instance, singular subjects require
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singular verbs, and plural subjects need
plural verbs (Azar, 2002, pp. 83-92).

Ungrammatical clauses can result from
errors and mistakes. Errors encompass
grammatical arrangements unlikely to be
produced by native speakers (Lennon,
1991, p. 182), while mistakes represent
sporadic  deviations wherein learners
intermittently produce incorrect forms
(Norrish cited in Hasyim, 2002, p. 45).
Dulay, Burt, and Krashen (1982, p. 150)
identified four types of ungrammaticalities:
‘omission’, ‘addition’, ‘misformation’, and
‘misordering’.

In general, scholars have investigated ESL
and/or EFL learners’ ungrammaticalities,
with a particular focus on clauses, this
research’s formal object. Studies by
Almahameed and Alajalein  (2021),
Handayani et al. (2019), Maftukhin (2023),
Murad and Khalil (2015), and Nair and Hui
(2018) highlighted challenges faced by
learners across various educational levels.
Investigations done by Dinamika and
Hanafiah (2019), Talosa and Maguddayao
(2018), and Zulfiah (2020) even
emphasized the prevalent absence of verbs
within clauses. Additionally, research by
Alahmadi (2019), Gayo and Widodo
(2018), Mbau et al. (2014), and Ougan and
Valle (2022) discovered that subjects and
verbs were the most common problems,
especially in academic writing contexts
comparable to IELTS, which aligns with
our study’s context. Meanwhile, Arham and
Ariana (2020), Pouladian et al. (2017), and
Tikupasang et al. (2022) identified verbs as
the main cause of imperfections in IELTS
writing. Moreover, Nartiningrum et al.
(2021) highlighted the significance of the

‘grammatical range and accuracy’
dimension in  writing  performance
deficiencies in this proficiency test,

underscoring the relevance of our research.

The mentioned previous research
generally investigates ungrammaticalities
in English writing, including IELTS. This
study examines grammatical and
ungrammatical clauses in IELTS writing
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and their distribution across the scores,
offering a novelty. The results would be
beneficial for understanding why the
scores vary, interpreting the writing
descriptors, and facilitating learning
evaluations and improvements.

Methodology

We employed mixed methods: a
qualitative  descriptive  method to
investigate the clauses’ constructions

(Bergmann et al., 2007, p. 671), and then a

quantitative method examining the
clauses’ ratios based on the score
variation.

Research Design

Archival research was performed by
accessing data from the teachers’ program
documents of the writing performances.
Notably, they are associated with the
language center at Universitas Gadjah
Mada and specialize in teaching IELTS.
The archive consists of 120 performances,
but 10 were left out due to incomplete
files. The writers’ identities were excluded
to comply with ethical standards (Podesva
& Sharma, 2013, p. 14) and to prevent
identification.

Research Subject

Before data collection, we determined and
aimed to investigate the qualitative and
quantitative data: the clauses structured as
S + V which are either grammatical or
ungrammatical, and the clauses’ figures
per writing performance, respectively.

Data Collection

The clauses were withdrawn from IELTS
writing  simulations by 35 LPDP
Affirmation Scholarship awardees from
Universitas Gadjah Mada’s 2022 batch 2,
reflecting their latest proficiency, with
minimal changes in the test scheme since
2005 (Manhattan Review, 2024). Before
the program, they had an IELTS band
score of 6 but had not reached 6.5 as
required by the scholarship (LPDP, 2023a)
and most universities’ master’s programs.
Each simulation includes two tasks to
adhere to official test standards: a 150-
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word descriptive report in 20 minutes and
a 250-word personal view in 40 minutes
(IELTS, Academic Writing, n.d.). There
were five sets of questions.

Instruments

The specified teachers’ documents were
downloaded from Google Drive. The data
was then initially analyzed qualitatively
with  Microsoft Word software. For
analyzing the data quantitatively, IBM
SPSS Statistics software was employed.

Analysis Techniques

After obtaining the qualitative data,
syntactic analysis was involved to
investigate the clauses’ constructions

(Bergmann et al., 2007, p. 671). It
functions to determine whether the clauses
grammatical or ungrammatical.

The quantitative data were grouped
according to the writing performance
scores. They were then compared from one
score group to another.

Procedure

The qualitative analysis identified
grammatical clauses using Eastwood’s
(2002) and Azar’s (2002) theories. The
clauses with ungrammaticalities in the S +
V structure and/or illogical answer or
question contextualization were
ungrammatical and categorized by Dulay
et al. (1982) classification.

The quantitative analysis used the
mentioned software to determine the
proportions  of  grammatical  and
ungrammatical clauses based on the score
variation. The software also performed a

one-way ANOVA to examine significant

differences  between the  clauses’
proportions and score variation, a
prevalent  method in  syntactical

investigations (Pouladian et al., 2017;
Talosa & Maguddayao, 2018). The test’s
significance value (Sig. Value) was set at
0.05, a standard threshold in social science
studies, including linguistics (Cantos
Gomes, 2002; Hardjanto, 2016). Two
hypotheses were established as follows:

- Ho: If Sig. Value > 0.05, the average
percentages of grammatical clauses for
the different scores are the same.

- Ha: If Sig. Value < 0.05, the average
percentages of grammatical clauses for
the different scores are different.

Codification

Each writing performance is coded as
‘WP’ followed by a number corresponding
to the participant list, then a hyphen and
consecutive clause numbers, with task 2
continuing from task 1. The entire code is
in bold. For example, WP2-9 denotes
writing performance 2’s clause 9.

Findings and Discussion

Findings of Grammatical Clauses

The clauses were detected as grammatical
using Eastwood’s theory on clauses and
types (2002) and Azar’s SVA definition
(2002), presented in Table 1 and Table 2.
They exhibit clauses with singular subjects
and verbs, and those with plural subjects
and verbs, respectively. The S + V
elements are printed in bold and the
patterns are included.

Table 2. Samples of Grammatical Clauses with Singular Subjects and Verbs

Source Singular Subijects + Singular Verbs
WP66.3 “Overall, it is clear that ...”
pronoun + verb
WP38.41 “To sump up briefly, | strongly believe that ...”
pronoun + adverb + verb
WP4.33 “ ... anegative development that will lead to many negative effect.”

pronoun + auxiliary verb + ordinary verb + preposition
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WP4.6 “The harvesting stage consists of 2 ways such as conventional way by
manpower and modern technology.”
determiner + noun modifier + head noun + verb-s + preposition
WP111.32 “More importantly, training curriculum is often made by adjusting

2

noun modifier + head noun + ordinary verb + adverb + ordinary verb

Five findings illustrate the grammatical
clauses. They feature various structures
of singular subjects and verbs, depicted
in Table 2.

WP66.3 represents one of the simple
structures. The subject is the singular
third-person pronoun “It”, while the
subsequent verb “is” grammatically
corresponds to the singular form of the
subject. The subject serves as a
placeholder for the abstract concept of
clarity. These two words form a main
clause, followed by a subclause indicated

by the conjunction “that”.

A similar subject was identified in
WP38.41 as the singular first-person
pronoun “I”. It is commonly used in task
2, which typically prompts personal
reflections on the given topic. The
adverb “strongly” enhances the verb
“believe”, signifying the depth of belief.
Together, they both form the verb
phrase. Similar to the previous sample,
these components constitute a main
clause, followed by a subordinate clause
introduced by the conjunction “that”.

Unlike the prior samples, verb structure
in WP4.33 includes the auxiliary verb
“will”, the main verb “lead”, and the
preposition “to”. the last two words form
a phrasal verb. These three elements
form a verb phrase linked to the noun
phrase “a negative development”.
However, the subject is the relative
pronoun “that”, introducing a relative
clause. Alongside its main clause,
contextualized by the answer, this
clause’s subject elaborates on a
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consumerist lifestyle prevalent among
individuals purchasing new products to
merely try them, despite lacking actual
necessity.

In contrast, subject in WP4.6 is a noun
phrase. Comprising three elements, it
begins with the determiner “the”,
followed by the noun ‘“harvesting”,
modifying the head noun “stage” to
denote the action of harvesting within the
stage. The verb phrase consists of the
singular form of the ‘-s’ verb “consists”
and the preposition “of”, forming a
phrasal verb. Contextualized by the
question, this independent clause
elaborates on one specific harvesting
stage.

Verb phrase in WP111.32 is a complex
one, with the auxiliary verb “is” agreeing
grammatically with the subject. The
adverb “often” modifies the ordinary
verb “made”, indicating frequency.
Together, they form a passive
construction. The subject comprises the
noun “training” to modify the head noun
“curriculum” specifying its type. All
these three constituents form a noun
phrase. This S + V constitutes a main
clause, followed by the noun clause. In
the answer context, the training
curriculum is tailored to align with
potentials in the surroundings, ensuring
familiarity among experts and effective
addressing of targeted concerns.
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Table 3. Samples of Grammatical Clauses with Plural Subjects and Verbs

Source Plural Subjects + Plural Verbs
WP66.28 “... that their lives now are better and ...”
determiner + noun-s + verb
WP111.50 “... because most training centres are located in developed country.”
determiner + noun modifier + head noun-s + auxiliary verb + ordinary
verb
WP4.8 After that, the harvested sugar canes are crushed into a juice form
determiner + adjective + noun modifier + head noun + auxiliary verb +
ordinary verb
WP38.8 “... in which the wages of development underwent a significant drop
and ...”
determiner + modifier noun-s + preposition + head noun + verb
WP66.48 “ ... there are several benefits fro people ...”
expletive “there” + verb + determiner + noun-S
Five findings also elucidate the V structure elucidates why training centers

grammatical clauses with plural subjects
and verbs. They feature diverse
structures as well, as shown in Table 3.

WP66.28 is among the simple structures.
The subject has two words forming a noun
phrase: the determiner “their” indicates
possession by the ‘-s’ plural noun “lives”.
The verb “are” agrees grammatically with
the subject. They are all structured within
a noun clause, signified by the preceding
conjunction “that”. Based on the answer
context, along with its main clause, this
noun clause pertains to a group of
individuals hesitant to pursue professional
since they commonly assert their current
life circumstances as satisfactory.

More intricate than the prior example,
subject in WP111.50 comprises a noun
phrase with the head noun “centres”. The
determiner “most” specifies the centers’
quantity or extent, while “training”
describes the centers’ type. As the subject
is plural, the verb phrase incorporates the
plural auxiliary verb “are” with the
ordinary verb “located”, forming a passive
verb. All these constituents collectively
form an adverbial clause, as indicated by
the conjunction “because” preceding the
subject. Alongside its main clause, this S +
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are predominantly situated in developed
nations, given the context of the answer,
resulting in a deficit of human resources in
developing countries.

Subject in WPA4.8 is particularly complex.
It consists of the determiner “the”,
adjective “harvested”, and noun ‘“‘sugar”,
which  specifies, characterizes, and
modifies the plural head noun “sugar”,
respectively. Similar to the previous
sample, the verb phrase is a plural passive
structure. The auxiliary verb “are”
combines with the ordinary verb
“crushed”. These two phrases constitute a
main clause, with a relative clause. In
alignment with the question context,
numerous sugar canes are harvested
following the growth phase for the purpose
of being crushed to form juice.

Meanwhile, clause in WP38.8 was
identified as a relative clause, introduced
by the relative pronoun phrase “in which”.
Like the prior sample, the subject’s noun
phrase comprises four words. The
determiner “the” specifies the plural head
noun “wages”’, referring to those
mentioned in the question context. The
preposition “of” and noun modifier
“development” specifies the nature of the
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wages. The verb is “underwent” known as
a past form. Together with the main clause,
this relative clause elucidates that
development wages in the UK experienced
a decrease over the specified period, as
contextualized by the question.

Clause in WP66.48 begins with the
expletive “there”, followed by the plural
verb “are”. Then, there is a noun phrase
containing the determiner “several”,
indicating multiple items of the plural
noun “benefits”. This phrase serves as the
subject complement. This S + V is part of
a main clause with its subclauses. In the
answer’s context, this clause outlines

multiple benefits attainable by those taking
risks and adapting to unfamiliar
circumstances.

Findings of Ungrammatical Clauses

All kinds of ungrammaticalities theorized
by Dulay et al. (1982) were detected
within the clauses. The method explaining
the discoveries is similar to the ones
elaborating the grammatical ones. Not all
elements in each clause are grammatically
incorrect except those with underlines. If
necessary, they are suggested with the
corrections enclosed in square brackets.

Table 4. Samples of Ungrammatical Clauses

Source ‘omission’
WP111.39 “Therefore, working in the same country ... not only make [makes] them
experts in tackling problems, but ...”
noun + adverb + adverb + verb-s
WP66.26 “On one hand, [a] plethora of individuals hesitate to try new experience
on their live either professional job or personal lives, ...”
determiner + noun modifier + preposition + head noun-s + verb
Source ‘addition’
WP38.14 “... in which Canada have generated salary around 4,3% in 2005 and ...”
noun + verb
WP66.12 “The developer also will ... then adding [add] several public facilities,
such as school, playground, shops, and medical canter.”
determiner + noun + auxiliary verb + ordinary verb
Source ‘misformation’
WP38.30  “... in which every one [everyone] who ... will get punishment like paying
a lot of money.”
pronoun + auxiliary verb + ordinary verb
WP4.29 “Furthermore, this phenomena [phenomenon] will lead to consumerism
life style.”
determiner + noun + auxiliary verb + ordinary verb + preposition
Source ‘misordering’
WP4.34 “Consuming many products might be not [not be] a good idea.”
head noun + quantifier + noun-s + auxiliary verb + adverb + ordinary verb
Source More than one type of ungrammaticality
WP4.18 “... the reason why is this happen [happens] ...”
pronoun + verb-s
WP111.12 “Nevertheless, [the consumption of] some products consumptions

increased significantly in 2018.”

determiner + head noun + preposition + determiner + noun-s modifier +
verb + adverb
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In Table 4, each sample exhibits its own
unique pattern of ungrammaticality, with
some samples displaying multiple types of
ungrammaticality.

In the ‘omission’ category, sample
WP111.39 features the singular subject
“working”, a gerund functioning as a
noun. Following the other components, the
verb “make” is suggested to be conjugated
with -s’ to grammatically agree with the
subject. This suffix’s absence might be a
basic grammatical mistake because of
forgetfulness. This S + V structure forms
an independent clause, elucidating in the
given answer context that individuals
trained and working in the same country
can be experts contributing to the
development.

The next sample is WP66.6, involving a
subject formed by a noun phrase. It is
proposed to require a determiner “a”
before the noun modifier “plethora”,
which is followed by the preposition “of”.
This modifier describes a large number of
the plural head noun “individuals”. It is
thought that the related participant did not
know this knowledge yet, so it is an error.
The preposition “of” connects this
modifier to the plural head noun
“individuals”. All these elements form a
main clause with its subclauses. Further
contextualized by the answer, this main
clause describes that many individuals are
hesitant to explore new career-related
opportunities.

The next two samples fall under the
‘addition’  classification. The  first,
WP38.14, appears as a relative clause
introduced by the relative pronoun phrase
“in which”. The constituent “have” is
recommended for removal because it lacks
grammatical agreement with the singular
subject “Canada”, leaving “generated” as
the sole verb. This consideration suggests
a mistake. According to the question’s
context, there was an increase in salary in
Canada in the given years.
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WP66.12 is the second sample. It is the
second independent clause in a sentence.
The subject formed by a noun phrase with
the first constituent, the determiner “the”,
specifying the second element, the
singular noun “developer”, IS
grammatically correct. However, the verb
“add” should occur without the suffix “-
ing” since the auxiliary verb “will”
indicates a future event. This discrepancy
may be attributed to a mistake. Given the
question context, this clause elucidates
that the developer of a town’s industrial
area development plan will add some new
buildings.

WP38.30 is the first sample in the
‘misformation’ classification. A revision
is suggested to the subject “every one”,
referring to each individual item or person
within a group. It contradicts the answer
context. Instead, it should be “everyone”
as a pronoun, referring to all people in a
group collectively without exception. This
discrepancy is likely a mistake,
considering that the proposed pronoun is
commonly used in English. The verb
phrase with the auxiliary verb “will” and
the ordinary verb ‘“get” is grammatically
correct. This S + V structure is part of a
relative clause, indicated by the relative
pronoun phrase “in which”. In conjunction
with the other clauses, this relative clause
describes people’s consequences when
fined for disobeying the government’s rule
of prohibiting personal car usage based on
the answer context.

The next sample is WP4.29 in an
independent clause. While the determiner
“this” is grammatically correct in its
singular form indicating specificity, the
noun “phenomena” should be amended to
its singular form as well, “phenomenon”.
This inaccuracy may stem from a lack of
awareness regarding this grammatical
rule, thereby constituting an error. Both
words constitute a noun phrase. The verb
phrase is correctly structured with the
auxiliary verb “will” and the ordinary verb
as a phrasal verb “lead t0”. In the given
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answer’s context, this clause illustrates a
phenomenon wherein women tend to be
enticed to try exaggeratedly advertised
skincare products.

In the classification of ‘misordering’,
sample WP4.34 has a grammatical subject
formed by a noun phrase. The head noun
IS “consuming” functioning as a gerund.
Alongside the determiner “many”, the
gerund’s object is the ‘-s’ plural noun
“products”. In contrast, the verb phrase’s
order of constituents is supposed to be
“might not be” rather than “might be not”.
Since this inaccuracy pertains to a known
grammar rule, it is categorized as a
mistake. Both the subject and verb form a
main clause. Based on the answer context,
the excessive consumption of products is
deemed problematic due to its detrimental
impact on the environment, resulting in
increased waste.

One of the samples exhibiting multiple
types of ungrammaticalities is WP4.18.
After the conjunction “why” introducing a
noun clause, the suggestion is to omit the
auxiliary verb “is” because the subsequent
element is the singular pronoun “this”. It
refers to companies’ advertisement trends
contextualized by the answer. This
mistake is classified as ‘addition’.
Additionally, the following verb needs to
be added with a suffix “-s”, transforming it
into “happens”. This ungrammaticality is
categorized as ‘omission’. All these

mistakes occur as the writer might miss the
thoroughness. According to the answer’s
context, the writer elucidates that product
advertising solely benefits companies,
reflecting a negative motive.

In the other sample, WP111.2, the subject
“some  products  consumptions” IS
problematic. The plural noun
“consumptions” is misplaced, which is
classified as ‘misordering’. The suffix “-s”
should be omitted, which is categorized as
‘addition’. Both the ungrammaticality
aspects are mistakes owing to the writer’s
misunderstanding of the question context.
There is only one kind of consumption
carried out by families involving multiple
products in the given year. The correct
form should be “the consumption of some
products”, with “of some products”
serving as the modifier. The verb
“increased” is grammatically correct in
this independent clause alongside the
subject.

Numbers  of  Grammatical and
Ungrammatical Clauses Based on Score
Variation

The total number of writing performances
(N) is classified by the score variation,
which helps comprehend the quantities of
grammatical clauses (GC) and
ungrammatical clauses (UC), including
their respective averages and ranges. Table
5 is a detailed breakdown.

Table 5. Numbers of Grammatical and Ungrammatical Clauses Based on Score Variation

Score N  Numbers Numbers Average Average Ranges Ranges
of GC of UC Numbers Numbers of GC of UC
of GC of UC Numbers  Numbers
4 16 419 266 26 17 15-46 3-26
5 38 1,213 504 32 13 17 -47 1-24
6 50 1,866 542 37 11 22-59 2-25
7 6 257 39 43 7 30-53 3-9
Total 110 3,755 1,351
Total Average 34 12
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Overall, the total count of grammatical
clauses surpasses that of ungrammatical
clauses by approximately threefold. Those
achieving a score of 6 represent nearly half
of the total population (N) in terms of the
writing performances’ numbers (50
performances).

Analyzing the 3,755 grammatical clauses,
the most dominant count is observed in the
score of 6, totaling 1,866 clauses. For the
1,351 ungrammatical clauses, the most
prevalent scores are 6 and 5, with 542 and
504 clauses, respectively. The average
number of grammatical clauses peaks at 43
in the score of 7, gradually decreasing to
26 in the score of 4. Conversely, the
average number of ungrammatical clauses
is highest at 17 in the score of 4,
decreasing to seven in the score of 7. The
lowest range of grammatical clauses
increases gradually from the lowest to the
highest score, from 15 to 30 clauses. In

contrast, the highest range differs, with
counts of 46 (score of 4), 47 (score of 5),
59 (score of 6), and 53 clauses (score of 7).
The lowest ranges of ungrammatical
clauses remain consistent, ranging from
one to three clauses across all scores.
However, the highest ranges vary, with
counts of 26, 24, and 25 clauses for the
scores 4 to 6, respectively. The score 7 has
the lowest count, with only nine clauses.

Proportions of Grammatical Clauses
The statistical proportions focus solely on
the  grammatical clauses because
ungrammatical ones can be inferred as
previously discussed. The data includes
mean, maximum (Max %), and minimum
(Min %) percentages, standard deviation
(Std. Dev.), standard error (Std. Error), and
a 95% confidence interval for the mean in
lower and upper bounds, which are
explained later. Detailed results are
provided in Table 5.

Table 5. Statistical Proportions of Grammatical Clauses Based on Score Variation

95% Confidence
Interval for Mean

Score Mean Max Min  Std. Dev. Std. Error Lower Upper
% % % (%) (%) Bound Bound
(%) (%)
4 60 94 38 17.162 4.290 51.36 69.54
5 71 97 45 11.626 1.886 66.73 74.37
6 77 96 52 11.715 1.657 73.69 80.35
7 87 97 82 2.898 1.183 83.96 90.04
Total 74

Overall, the higher scores correspond to
higher mean percentages of grammatical
clauses, as indicated by mean %, from the
lowest to the highest score. They range
from 60% to 87%. The maximum
percentages (max %) show minimal
variation among the scores. They are
between 94% and 97%. The minimum
percentages (min %), however, align
closely with the score variation. The
percentages increase progressively (from
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38% to 52%) from the lowest to the
highest score.

Knowing the mean can find out the
standard deviation (Std. Dev.) as the
distribution of mean proportions within
each score group. It is also measured in
percentages. The value for the score of 4 is
the greatest (17.162%), indicating
significant variation from the mean in
grammatical clause proportions, implying
greater variability and heterogeneity but
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reduced precision and certainty compared
to the other values. Conversely, the lowest
value in the score of 7, 2.898%, signifies
less variation and tighter distributions than
the remaining values, yet enhanced
precision and reduced uncertainties.

Establishing the standard deviation leads
to knowing the standard error, abbreviated
as Std. Error. It provides insights into how
the estimated proportion means of
grammatical clauses from each score may
deviate from the true mean of a larger
population. This value is expressed as a
percentage as well. The largest standard
error for the score of 4 suggests less
precision and greater uncertainty in the
sample estimate parameter, IELTS writing
performances, than the other values,
indicating wider confidence intervals and
less convincing certainty about the true
population mean representation. In
contrast, the lowest standard error value,
which is 1.183% in the score of 7,
demonstrates that the sample data closely
mirrors and clusters around the true
population mean, as well as detects
differences between the score groups and
obtains the precise estimates easily
compared to the remaining values.

Understanding means, standard deviations
and standard errors is essential for
formulating 95% confidence intervals,
which provide realistic estimates of the
population mean ranges. These intervals
help prevent inference errors and enable
evidence-based  decision-making and
result reporting. In detail, the lower and
upper bounds represent the minimum and
maximum percentages within the score
variable ranges, respectively. According to
the formulation result, the confidence
interval for the mean proportion of the
score of 4 spans from 51.36% (lower
bound) to 69.54% (upper bound), which
overlaps with the lower bound of score 5
(66.73%), and likewise, its upper limit
(74.37%) intersects with the lower bound
of score 6 (73.69%). However, the score of
6’s upper bound (80.35%) does not
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overlap with the lower bound of the score
of 7 (83.96%), where the maximum
percentage is 90.04%. Considering these
bounds, the mean proportions between the
scores 4 and 5, as well as between 5 and 6,
are less likely to differ, while those
between scores 6 and 7 are more likely to
be dissimilar.

Proportions of Ungrammatical Clauses
As previously described, the proportions
of ungrammatical clauses involve
subtracting the percentage of grammatical
clauses from each score’s total percentage
(100%). The results are in Table 6.

Table 6. Mean Proportions of
Ungrammatical Clauses Based on Score

Variation
Score Mean %
4 40
5 29
6 23
7 13
Total Mean 26

Based on Table 6, it is evident that the
higher scores correlate with the lower
average percentages. Overall, the mean
percentage across all scores is 26%. From
the lowest to the highest score, the
percentages are from 40% to 13%.

Correlation Between Proportions of
Grammatical Clauses and Score
Variation

The one-way ANOVA test showed that the
resulting Sig. Value is 0.001, below the
threshold of 0.05. Therefore, Ho is rejected
while Ha is accepted. Hence, the mean
proportions of grammatical clauses across
the different scores vary significantly,
indicating the statistical validity of these
differences.

Discussions

The results reveal unexpected insights.
The employed theories aid in classifying
clauses from the data source. The findings
show a range of grammatical clause
complexities, from basic to advanced,
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reflecting participants’ needs to express
ideas and efforts to meet the test
requirements. Despite the test’s demand
on grammatical clauses, ungrammatical
clauses appear due to examination
pressure, demotivation,
misunderstandings, and limited English
proficiency. These factors contribute to
errors and mistakes, consistent with
findings from the mentioned past error
analyses by Arham and Ariana (2020),
Pouladian et al. (2017), Tikupasang et al.
(2022), and Nartiningrum et al. (2021).

Regarding the ratios of grammatical and
ungrammatical clauses based on the score
variation, the grammatical clauses’ figures
significantly = dominate  the entire
population. In addition, the higher mean
proportions correspond to the better
scores. Specifically, the mean for the score
of 4 is the lowest, while that for the score
of 7 is the highest. Nevertheless, the higher
proportions of grammatical clauses, nearly
100%, do not necessarily imply the higher
scores. It could indicate the presence of
lower scores.

Regarding the statistical calculation, there
are two opposing perspectives. First, the
score of 7 is compelling because it has the
lowest standard deviation and standard
error, with no overlapping proportion
ranges with the lower scores, as well as
indicating nearly perfect grammatical
clauses. Second, similar proportions of
grammatical clauses may exist between
scores of 4 and 5, and 5 and 6, due to
overlapping percentages and the higher
values of standard deviation and standard
error.

The one-way ANOVA validates this
research that there are statistical
differences in  grammatical clause
proportions based on score variation. This
method offers an alternative analysis
distinct from prior research by Talosa and
Maguddayao (2018), which focused on
gender and age variables.
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There are supposedly two flaws in this
study. One is the prevalence of other
grammatical errors, which can reduce the
score for ‘grammatical range and
accuracy’ in areas such as object
placement, infinitive phrases, and tense
accuracy. Another is presumably the lower
scores in other dimensions. The overall
writing scores might be lower than
expected when summing the scores from
all dimensions to determine the band score
for this writing section.

These results explain the presence of
grammatical and ungrammatical clauses in
all writing performances and the variation
in scores. This can be achieved by
identifying and comparing the ratios of
grammatical and ungrammatical clauses
based on the assessed scores.

Conclusion
Through the meticulous and
comprehensive  analysis, unveiling

grammatical and ungrammatical clauses
within the IELTS writing performances
done by LPDP Affirmation Scholarship
awardees year 2022 batch 2 at Universitas
Gadjah Mada has effectively addressed the
research concern. In essence, the findings
of this study offer a potential solution for
better comprehending the assessed scores.

The significance lies in its contribution to
the learning and teaching of IELTS
writing, with the goal of evaluating and
improving the performances and achieving
targeted scores. Learners, at the very least,
could use the identified structures of
grammatical and ungrammatical clauses
from this research as valuable references
and then to enhance their awareness. These
insights would lead to an increase in
creating more grammatical clauses and
diminishing ungrammatical ones. They
could also predict their own writing scores
by analyzing the result of the proportions
revealed in this study, thereby addressing
potential misunderstandings arising from
examining the descriptors. Therefore,
preparation for the IELTS writing section
to achieve desired scores could become
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more effective. For teachers teaching
Indonesian learners of IELTS writing, they
could be helped to improve the syllabi,
curricula, and related  materials.
Additionally, they would more easily
assess the writing performances by
integrating the descriptors with the
proportions obtained from this research,
maintaining a higher level of objectivity in
the process.

In the meantime, the study’s scope has its
limitations. Primarily, considering the
global uptake of IELTS, it becomes
evident that only focusing on the examined
writing performances may be insufficient.
Therefore, it is anticipated that a broader
sample encompassing performances from
various institutions in Indonesia will be
included for a more comprehensive
analysis.  Additionally, the analysis
focuses solely on grammatically correct
and incorrect clauses, overlooking other
elements of grammar that warrant both
qualitative and quantitative examination.
This  scrutiny of elements likely
contributes to less than 25% of the overall
writing score assessment, as it only
pertains to one of the four dimensions of
the entire score calculation, which is
‘grammatical range and accuracy’. This
suggests that similar investigations could
be conducted across the remaining three
dimensions: ‘task achievement’ or ‘task
response’, ‘coherence and cohesion’, and
‘lexical resources’.
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