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Abstract  

Evaluation is a systematic process of determining the extent to which instructional objectives are 

achieved by the students. Carefully collected evaluation data helped teachers understand the 

learners, plan learning experience and determine the extent of which the instructional objectives 

are achieved. This research is aimed to analyze the English summative test validity used by SMA 

Yaspita, Serpong Utara, Tangerang. The study focused on finding the appropriateness of the 

summative test, whether it is in line with the syllabus and learning objectives. Thus, this study 

aimed to find out: (1) the appropriateness of the English material coverage to the content standard 

of the latest syllabus and (2) the quality of the English summative test items. This study included 

the English teacher and the students of SMA Yaspita as the considerations of the findings. This 

research is a descriptive analysis method by using English summative test. The findings of the 

research discovered that the quality of English summative test at SMA Yaspita of second grade 

students failed to fulfill the desired learning objectives.  

Keywords: content validity, construct validity, teacher-made test  

 

Introduction  

Evaluation is needed in every 

teaching and learning activity to 

measure students' understanding on 

the materials given and to ensure that 

teaching objectives are achieved. An 

evaluation helps teachers to find out 

whether or not the learning is 

succeeded. Information from 

evaluation has been very useful for 

teachers to measure student progress 

or their overall teaching performance 

in order to achieve the intake of the 

given materials. In conducting a test, 

a teacher must follow systematic 

procedures such as planning the 

tests, constructing the test items 

accordingly, trying the test items to 

ensure the test reliability and 

validity, administering the tests, 

assessing the tests objectively, and 

evaluating the test quality (Gultom, 

2017). Evaluation cannot be done 

spontaneously; it must be structured 

systematically in order for the 

learning goals to be achieved. Hence, 

ideally, a test should assess what the 

teaching learning has set its 

objectives as for the benefit of the 

students.  

In Indonesia, education is 

centrally controlled by the National 

Ministry of Education. 6 years of 

elementary school and 6 years of 

high school. Elementary levels 

follow optional pre-school 

playgroups, which can begin at the 

age of approximately three. Public 

schools are administered by the local 

government and follow the 

Indonesian curriculum. Conversely, 

private schools, which are privately 

funded, generally offer a curriculum 

that both meets and exceeds the 

requirements of the Indonesian 

curriculum. A lack of legal 

framework for what private and 

international schools are allowed to 

set as benchmarks can sometimes 

lead to a disparity in the quality of 

the education. The positive value of 

private schools is that a larger 
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teacher-student ratio reduces class 

size and makes it easier for teachers 

to teach. Private school policies are 

also more flexible, so necessary 

courses can be easily added. Parents 

with bigger concern for their 

children’s education, may put this 

aspect into consideration when 

enrolling their children to schools. 

However, some private schools 

may have their own problems as not 

all teachers are familiar with the 

implementation of the curriculum 

and some students are more 

concerned in getting their degrees 

and not the education. In term of the 

case of SMK Yaspita Tangerang, the 

students appeared to be less 

concerned with the exam questions 

they had for English subject. To 

ensure this issue the writer conducted 

a structured interview with 10 alumni 

from the school and discovered that 

the students were not benefited by 

the English lesson they got during 

school years and were not assessed 

properly based on their competence.  

Kathryn et al. (2017) stated that 

teachers should conduct a good and 

proper test in order to accurately 

measure students’ comprehension. 

Yet, based on the writer's 

observations at SMA Yaspita South 

Tangerang, some test questions were 

taken from random sources on the 

internet. Although the English 

teacher, Mrs. K, claimed that there 

were no problems with the students 

regarding the exam questions that did 

not correspond to the knowledge that 

had been taught (personal 

communication, Dec 20, 2022). 

Teachers play a significant role in 

creating assessments and tests for 

their students. Due to this, teacher-

made tests are highly regarded, as 

they are designed to meet the unique 

needs of the class and align with the 

curriculum. However, teacher-made 

tests can often lack reliability and 

validity, which may affect students' 

comprehension of the lesson. In 

relation to that, Al-Hudawi et al. 

(2014) indicated that “major absence 

across the language teaching was 

found in ‘developing the potentials 

of individual in accordance to 

student perspectives” (p. 65). In line 

with that, Puspendik Kemendikbud 

issued in 2019 of the Indonesian 

Centre for Educational Evaluation 

(as quoted in Yanti et al., 2020, p.36) 

suggested that if the items of the test 

do not meet the specifications, the 

test is considered to be of poor 

quality. Therefore, any tests, 

especially one manufactured and 

implemented in Indonesia, should 

follow the practice of manufacturing 

good test to maintain quality. Thus, 

this study aims to analyse the 

appropriateness of the English 

material coverage to the content 

standard of the latest syllabus and the 

quality of the English summative test 

items in SMA Yaspita, South 

Tangerang. 

 

 

Teacher-made test 

 

Teacher-made tests are designed by 

the teacher based on the syllabus and 

lesson plan applied in the course. It 

is designed to measure the success 

rate of students in meeting course 

objectives in the teaching process 

carried out by teachers. The teacher 

cares more about the test created by 

the teacher because he is directly 

involved in the creation of the test. A 

teacher-made test is constructed to 

measure outcomes directly related to 

classroom specific objectives and 

particular class situations. Therefore, 

teachers must make logical and 
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rational questions about what items 

are worth asking. This test is usually 

used for daily, formative, and general 

test (summative) tests (Brown, 2018, 

p. 66). The effectiveness of such 

tests depends on the teacher's 

experience and ability to create the 

tests. This test is within the ability of 

each teacher and is also the most 

economical. 

Many teachers can provide 

students with good teaching 

materials and test, but most of them 

do not analyse the quality of their 

own tests, including confidence 

coefficient, difficulty index, strength 

index and the distractor index of the 

tests.  They are still lack of 

awareness about the importance of 

test analysis. Time constraint and 

other responsibilities force the 

teachers not to analyse their test 

items referring to several 

characteristics of good test item 

(Lebagi, Sumardi, & Sudjoko, 2017, 

p. 98). Brown (2018, p. 115) 

mentioned that basically the teacher-

made test can only be used in some 

classes the teacher teaches. The 

advantage of using this kind of test is 

that students are familiar with the 

task given by the teacher enabling 

them to get a better score than in 

standardized test. To name a few, 

studies from Kheyami et al., (2017), 

Paramartha (2017), Sahoo and Singh 

(2017), Rehman, et al., (2018), 

Mahjabeen et al., (2018), 

Kusumawati & Hadi (2018), and 

Rao, et al., (2018) addressed the 

teacher-made test’s quality from the 

item discrimination, item facility and 

distracter efficiency 

The limitation of teacher made 

tests are limited sampling, low 

reliability, subjective, low validity, 

high skill required, monotonous, 

spend lots of time to compose. A test 

should reflect the teaching, test 

becomes a tool to assess what 

students have been taught. A test 

should ultimately question what the 

students have been taught. Test is 

aimed to assist teacher to determine 

the success of teaching and aid them 

to improve their teaching quality. 

According to Arikunto (2021, p. 29) 

a teacher-made-test is a test that is 

produced and created by a teacher in 

the classroom, hence the test's 

validity and reliability are not the 

same as standardized tests. Because 

effective teachers review and amend 

test items that have been tested, they 

are unaware of their level of validity 

and reliability. This test is based on 

materials and specific objectives 

devised by the teacher for his own 

students.  

 

 

 

Method  

 

In this research, there are several 

data collection techniques used, 

including data collection 

documentary with regard to the 

summative test questions sheet and 

interviews with users. The writers 

used eight (8) approaches to examine 

the validity of  this English 

summative test based on Fahriany et 

al. (2018) which are: (1) identifying, 

that is locating relevant facts 

required for records evaluation, (2) 

deciding on or determining which 

parts need to be analysed, (three) 

coding or identifying each kind of 

facts, (4) creating a tick list, that is 

categorizing the data based at the 

decided traits, (5) tabulating or 

entering data primarily based on 

type, (6) analysing, providing an 

intensive description of the studies 

trouble, (7) interpretation that's 
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developing study findings which are 

then compared to different similar 

studies, and (8) conclusion or 

summarizing the research findings, 

making inferences, and responding to 

the studies questions. For this 

observation, the writers used the 

English test for the eleventh-grade 

students.  

The writers used descriptive 

analysis of the test items for each 

range in reading the information to 

identify the specific facts about the 

test that conformed to the syllabus, 

test indicators and learning 

objectives. The test has 40 items with 

4 options provided in each number. 

The writers began by analysing all of 

the test items. the writer then 

categorized the questions based on 

the base competence of 2013 

curriculum. The next step was to 

explain the conformity of each test 

item to the indicators of each base 

competence.  

The writers used the distribution 

frequency relative method to decide 

the percentage of items that adhered 

to the syllabus. This step is done to 

obtain the appropriateness of the test. 

To achieve the relevancy of the test, 

the writers interviewed the test takers 

(the students) and asked them about 

the test items relevance. This step 

was also done by cross checking the 

test items with the learning 

objectives proposed by the teacher. 

Tabulation of conformity of each test 

item was done once the list of quality 

was achieved in order to ensure that 

the test was properly administered.  

 

 

Findings and Discussion  

 

There are 12 sub themes of teaching 

material that are being taught at 

SMA Yaspita based on the syllabus 

which cover: suggestions and offers, 

opinions, hopes and prayers, formal 

invitation, personal letter, procedure 

text, passive voice, conditional 

sentence, factual report text, 

analytical exposition text, biography, 

and song. Based on those themes, 

two (2) of them which are hopes and 

prayers; and songs are not assessed 

in the summative test. Meanwhile, 

the other 10 themes are considered as 

the learning contents, are assessed in 

the test.  

The summative teacher-made 

test has 40 test items in the form of 

multiple choice. The writers 

discovered that there were 22 test 

items that are in line with the 

objectives of the syllabus and 18 

which are not in line with the 

syllabus. The following table 

describes the test distribution which 

conformed the syllabus 

requirements: 

 

 
Table 1. Summative Test Item 

Subject matter Items 

number 

Total 
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Spoken and written texts to make suggestions and offers and 

their responses. 

(examples of caring, cooperative, and proactive behavior) 

Expression Suggestions and offers: 

 Why don't you …. 
 What about … ? 

 You should… 

 You can… 

 Do you need … ? 

3 1 Item  

Oral and written texts to express opinions and thoughts and their 

responses Expression 

Express your opinion/thoughts 

• I think…. 
• I suppose…. 
• In my opinion …. 

 

17 1 Item  

Oral and written texts to express hopes and prayers and their 

responses 

Expression 

Hope and pray 

 I hope … 

 I wish you all the best. Thank you 

  

Special text, spoken and written, in the form of a simple 

formal invitation Structure 

Salutation 

 will/could you come with me to the exhibition? 

 Is it possible for you to attend my birthday party ? 

 

 

 

37,38 

2 Items  

Simple,  personal letter 

Structure 

• Date 

• Salutation : Dear … 

• Opening Paragraph : 
• Greetings and share the current situation and what is being 

done 

• Content: report things that have happened/has been happen 

• Closing: closing the letter in the hope of meeting again 

Signature 

10,11, 18, 

19,20 

5 Items  

Procedure text in the form of manuals and tips (tips) 

structure 

mention the material/part of the object that is described in full, as 

well as a list of steps to be taken 

 

 

36 

1 Item  

Actions/activities/events without mentioning the culprit 

(passive voice) 

Text structure 

• Insects are considered dangerous animals. 

 Tsunami is caused by earthquake affecting the seabed 

 

21,22,23 

 

 

 

3 Items  

Supposition if something happens in the future 

(conditional sentence) 

Text structure 

 If teenagers eat too much fast food, they can easily become 

5,6 2 Items  
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overweight. 

 If you exercise regularly, you has been get the benefit physically 

and mentally 

 

factual scientific text 

(factual report) simple oral and written about objects, animals 

and natural phenomena/events 

Structure 

General classification of written animals/objects, e.g. 

Slow loris is a mammal. It is found in ….. it is a nocturnal 
animal. It is very small with 

A description of the part, its nature and behaviour 

 

  

Analytical exposition text 

Text structure 

State the subject matter of something that is hotly discussed 

 State your views/opinions on this matter along with 

illustrations to support it 

 Ends with a conclusion that restates the opinion on this 

matter 

 

 

 

7,8,  

28,29,30 

5 Items  

About famous figures 

Structure 

 Mention actions/events in general 

 Mention the sequence of actions/events in chronological order, 

and in chronological order 

 If necessary, there are general conclusions 

 

39,40 

2 Items  

Song 

Topic : exemplary behaviour that inspires 

  

Total   22 

Items  

 

P = F x 100% 

       N 

P = 22 x 100% 

       40  

P = 55% 

 

P = F  x 100% 

      N 

P = Percentage  

F = Frequency of unconformity  

N = Number of Sample 

 

 

Hence, the calculation of the test 

items that conform with the syllabus 

is 55% of the total test item 

questions, whereas the other 45% 

unconfirmed with the syllabus (the 

distribution of test description can be 

seen in the table as follow: 

 
Table 2. Unconformity between The Summative Test Items and English Syllabus 

 

No Indicators that are not found in English 

Syllabus  

Items Number  Total  

 

1.  Warning  1,4 2 Items  

2. Expression of surprise 2 1 Item  
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3. Expression of relief 12 1 Items  

4. expression of pain 14 1 Item  

5. expression of pleasure 15, 1 Item  

6. vocabulary 9, 27, 34 1 item 

7. conjunction 16 1 Item  

8. narrative text 24,25,26,30,31,32,33,35 10 Items 

 Total   18 

 

The table shows that almost half 

of the test items are inappropriate to 

be tested as they are not required in 

the syllabus and therefore it should 

not be taught and tested to students.  

The excerpts below show that 

the test items are not only 

inappropriate to be tested in terms of 

the irrelevancy with the syllabus and 

lesson plans but the test items are 

also unqualified. Question number 3 

requires the students to give an 

advice since the options could not be 

addressed as distracters as there is 

only one suggestion. However, in 

communication, options A, C, D, and 

E are plausible. A speaker may 

naturally respond “up to you” when 

they were asked to give their 

opinion. Similarly, option C and E 

are also commonly occurred in 

conversation. The quality of this item 

is worsened by the grammatical 

errors that was displayed in both the 

question and in the options.  

 

 

No  The Question  

3 Give advice for this problem with the correct expression of offering advice!  

a problem. I don’t have money to pay my English book. I’m afraid to asking it 

.with my father because he sick and has not job. What should I do?  

 

 a. Up to you       

 b. I suppose so  

 c. That is not my affair      

 d. I suggest you to get job  

 e. I don’t have opinion 

 

 

Grammatically the test is better 

written as:  

 Give advice for this problem with 

the correct expression!  

I have a problem. I don’t have 

money to pay FOR my English 

book. I’m afraid  to asking FOR it 

.with FROM my father because he 

IS sick and has not GOT ANY job. 

What should I do?  

 

 a. Up to you       

 b. I suppose so  

 c. That is not my affair 

PROBLEM 

 d. I suggest you to get job  

 e. I don’t have ANY opinion 

 

 

Question number 6 asks about the 

action the students would text under 

certain condition, which means 

pragmatically, the students are free 

to express their opinion and therefor 

any answer they gave is correct. The 

question also has ungrammatical 

sentence for its options. Not to 
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mention that option B and D could be interpreted similarly. 

 

6.  What would you do in this situation? 

 You’re 20 minutes late for class 

 The teacher is explaining something to the class when you arrive 

   What would you do?  

 

a. Not go to the class  

b. Say nothing and take a seat  

c. Go in, walk up to the teacher and apologize  

d. Go in as quietly as you can and take a seat  

e. Wait out side the classroom until the class  

 

Question number 17 has clearly 

wrong answers for option A and C as 

one cannot agree with a thing and the 

expression “do you know ‘X’?” is 

used to introduce someone. Option D 

is confusing as the sentence can be 

corrected in two ways: (a) Have you 

complained about this refrigerator? 

Or (b) Have you any complaint about 

this refrigerator? 

 

17.  Complete the following dialog with suitable expression of asking opinion!  

 

a. Do you agree with this refrigerator?    

b. What do you think of this    refrigerator? 

c. Do you know this refrigerator?    

d. Have you complain about this  .refrigerator?  

e. Are you satisfied with this  ....refrigerator?  

 

 

 

Question number 28 requires the 

students to demonstrate their 

vocabulary and grammar knowledge 

whereas the test item is 

grammatically wrong. ‘Has been’ 
needs to be followed by Verb + ing, 

and there is not any of the options 

that has V+ing construction.  

 

28.  If you withdraw your money from the cash dispenser the amount of your 

money has been ... as you have drawn out. 

       a. Become more 

       b. Be credited 

       c. Become lost 

       d. Become less 

       e. Be doubled  

 

 

 

Conclusion 

 

Based on result of the items analysis 

it can be concluded that the English 

summative test which administered 
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in SMA Yaspita cannot be claimed 

as a good tool to assess the students’ 
competence and knowledge. The test 

failed to assess the competencies that 

were outlined on the syllabus and the 

lesson plans for the subjects. Some 

materials that are tested are not 

included in the syllabus. The teacher 

did not adjust the test questions with 

the materials that had been taught 

and to the government curriculum 

through the lesson plan. Those are 

question on warning in questions 

number 1 and 4, expression of 

surprise in question number 2, 

expression of relief in questions 

number 12 and 13, expression of 

pain in question number 14, 

expression of pleasure in question 

number 15, conjunction in questions 

number 16, and narrative text in 

questions number 24 through 27, and 

30 to 35. There are also many 

grammatical mistakes in test that it 

raised another question of the 

teaching quality. Thus, it can be 

inferred that the quality of English 

summative test at SMA Yaspita of 

second grade students failed to fulfill 

the desired learning objectives. 

 This study is a glimpse 

reflection of Indonesian education. 

There could be other cases where 

teaching is simply a fulfillment of 

going to classes without getting the 

education. The quality of Indonesian 

students is in questions. I do believe 

that there are many ‘good’ and 

qualified schools, but the real 

question is: are they available for 

everyone? Are they accessible for all 

or exclusively existed for some 

people? How does the government 

improve the quality of Indonesian 

education? Perhaps the problem is 

not only about the regulations and 

policies.  
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