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Abstract 

Examining the multimodal approach to lengthy reading through the eyes of EFL students is the 

focus of this study. To better explain the multimodal approach to lengthy reading to EFL students, 

the authors employ a multimodal framework. Since their reading course requires them to read 

extensively and because extensive reading incorporates a multimodal approach, their personal 

experiences are used to define these themes in the report. A total of fifteen students are asked to 

join the interview about their experiences in reading class. The interview was then analyzed 

thematically. Proof of the vital position of a multimodal approach in prolonged reading requires 

their sharing about experiences of this approach. The analysis and interpretation of their responses 

are then tailored to align with the goal of this research. Based on the results, authors conclude that 

the students’ experience were on the level of reading based on the length of the story; reading 

selection and variety, and quantity of reading selection.  
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Introduction

Extensive reading is a subject learned in 

many English Departments. It is the 

subject that piques students’ interest in 

reading (Nation & Waring, 2019). Its 

primary goal is to make reading enjoyable 

for students (Macalister, 2015), therefore 

understanding how it works in the 

classroom is important (Delfi & Yamat, 

2017). In addition, it is helpful for lecturers 

to know when their students have done 

substantial reading practice during the 

extensive reading (Zhou & Day, 2021).   

 In order to satisfy students' natural 

curiosity about what it is like to engage in 

extended reading practice, a specific 

approach should be used. A multimodal 

approach is chosen to be used in the 

classroom. Using a variety of reading 

strategies is central to this approach 

(Pereira, 2018), which aims to help 

students find pleasure in reading (Kress, 

2015). The reasons are because the 

combination of picture, sound and text in 

reading can help them fing their special 

moment to enjoy it.  

 The pictures produced in reading 

sources can take students into their variety 

imagination. Students may have different 

imagination about the information by 

looking the pictures while they are reading 

(Leander et al., 2017). Moreover, the 

sound produced such as music and narrator 

can help students enjoy the event happend 

in the sources. It makes them like they are 

the characters of the story who can feel the 

situation based on the sound produced 

(Huang, 2015). When the sound is so 

boisterous, they can feel that they are in 

that crowded situation. When the sound is 

so calming, their feeling is so quiet.  In 

addition, the text produced in the reading 

sources can help them enjoy to follow the 

scene. It means that their understanding 

will be improved as well (Núñez, 2015). It 

is argued that the improvement of reading 

understanding is because the improvement 

of readers’ vocabularies (Ruck, 2022). In 

short, the strengths produced by 

multimodal approach makes writers to 
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choose it to be implemented in the 

classroom. 

 The fact that most forms of 

communication are multimodal in the 

modern day provides more evidence in 

favor of employing a multimodal 

approach. Linguistic and cultural learning 

are pedagogically aided by it (Kress, 

2015), which is as the typical condition of 

interpersonal dialogue (Thuy, 2017). 

Much of the research on multimodal 

approach focuses on ways to improve the 

utilization of different senses—sight, 

hearing, text, and movement—to create 

meaning (Dieterle & Vie, 2015; Hiippala, 

2017; Lwin, 2016). To emphasize a 

supplementary message, co-occurring 

modes can align (Dalton et al., 2015). 

Researchers interested in multimodality 

have looked at how authors use the 

semiotic resources of different modes 

(e.g., visuals, sound, and video) in their 

digital products (Jakobsen & Tønnessen, 

2018; Nagy, 2020). Added by Nicholls and 

English (2020), students’ memory can 

work so long to save information if the 

message is transferred into a visual mode.  

 By combining several modes, the 

process of meaning making can be 

improved. Together linguistic (writing, 

speech), visual (image, picture, moving 

image), audial (music, soundtrack), spatial 

(layout), and/ or gestural (gesture) modes 

(Han, 2023), they are crucial for 

encouraging the kind of critical thinking 

that leads to the formation of meaningful 

conclusions (Humphrey & Macnaught, 

2016). The works of those modes in a 

reading class is implemented to know the 

students’ experience. Therefore, the 

objective of this study is to know the EFL 

students’ experience about multimodal 

approach implementation in reading class.  

 

Methodology 

Researchers opted for a qualitative study 

approach in order to achieve the research 

objectives. The research was done in 

extensive reading class. There were 15 

students decided to be the subject of the 

study. To gain the purpose of the study, the 

data were collected by doing a semi 

structure interview. The interview was in 

the form of video recording which was 

given to fifteen participants. The reason 

was to understand and get the feeling of 

the participant. For example, when they 

were asked about their motivation, then 

researchers could guarantee how 

motivated they were and so on. The 

interview was done based on the interview 

guidelines. The interview then was 

analyzed thematically to find the students’ 

answer about their experiences in 

extensive reading during the 

implementation of a multimodal approach. 

  

Findings and Discussion  

Exploring the work of a multimodal 

approach in this research was focused on 

the students’ experience in extensive 

reading. It means that in extensive reading 

practice, researchers used several books 

which were presented in a multimodal 

approach. In short, the students could se 

picture, hear sound produced by narrator, 

music as the backsound, and read 

sentences.  

 

Findings 

The findings of this study are presented in 

this section following the order of the 

research question. To begin, the main 

theme that emerged from the data analysis 

are tabulated as follows. 

 

Table 1. The students’ experience in 

extensive reading based on a multimodal 

approach 

What they feel What they 

encounter 

Pleasure/ Enjoyment Level of 

reading 

based on the 

length of the 

story  

Motivation/Challeng

e 

Reading 

selection and  

variety 
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Joylessness Quantity of 

reading  

selection 

 

The Students’ Pleasure and Enjoyment 

The respondents in this study, reported 

their experience about the pleasure and 

enjoyment they got in extensive reading 

based on the work of multimodal 

approach. Fifteen respondents expressed 

positive pleasurement and enjoyment from 

joining extensive reading. The report is as 

the experiences stated.  

 Three students in their 

pseudonames, A, B, and C, declared their 

same experience on pleasurement read in 

extensive reading practice. Their 

expereince is written as experience 1.  

Experience 1: 

I felt the multimodal approach used 

in extensive reading was really 

interesting. It introduced 

pleasurement to continue reading 

the full book. (Students A, B, and C) 

Based on the experience, it can be said that 

multimodal approach promotes students’ 

interest to read. This makes students 

continued reading. 

 Four students in their pseudonames, 

F, J, K, and L, declared their same 

experience on enjoyment to read in 

extensive reading practice. Their 

expereince is written as experience 2. 

Experience 2:  

The combination of pictures, sound 

(music) and writing made me enjoy 

reading the book. (Students F, J, K, 

L) 

Based on the experience, it can be said that 

a multimodal approach which consists of 

pictures, sound and writing promotes 

students’ enjoyment. It affected the 

students’ willingnes to read the book.  

 A student in his pseudoname, M, 

declared he got enjoyment in extensive 

reading practice. His expereince is written 

as experience 3. 

Experience 3: 

I really enjoyed reading the book in 

extensive reading practice. (Student M) 

Based on the experience, it can be said that 

extensive reading practice promotes 

students’ enjoyment. This makes student 

continued reading book. 

 Two students in their pseudonames, 

D and E, declared their same experience 

on enjoyment to read book presented in 

multimodal approach. Their expereince is 

written as experience 4. 

Experience 4:  

It was my first time to read book in 

multimodal approach and it was 

really treated me to enjoy reading 

the book. (Students D and E) 

Based on the experience, it can be said that 

students had been treated to enjoy the book 

used in extensive reading even it was their 

first time to have a multimodal approach.  

 Five students in their pseudonames, 

G, H, I, N and O, declared their same 

experience on pleasurement to read book 

in a multimodal approach. Their 

expereince is written as experience 5. 

Experience 5: 

It was my first experience to have 

multimodal approach in reading. It 

really sounded interesting for me. It 

improved my pleasurement to read 

and read. (Students G, H, I, N, and 

O) 

Based on the experience, it can be said that 

students were interested in reading the 

book. In addition, they found their 

pleasurement to read even it was their first 

time to have a multimodal approach.  

  

The Students’ Motivation and 

Challenge 

The respondents in this study, reported 

their experience about the motivation and 

challenge they got in extensive reading 

based on the work of multimodal 

approach. Fifteen respondents showed 

their motivation and clarified their 

challenge about joining extensive reading. 

The report is as the experiences stated.  

 Three students in their 

pseudonames, B, G, and J, declared their 
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same experience on motivation to read in 

extensive reading practice. They added  

that they got challenge to understand the 

book. Their expereince is written as 

experience 1. 

Experience 1: 

Multimodal approach has motivated 

me to read. Even it was introduced 

in several modes, it treated me to 

challenge the way to understand the 

book. (Students B, G, and J)  

Based on the experience, it can be said that 

students had been motivated and 

challenged to understand the book 

presented in several modes like in a 

multimodal approach.  

 Five students in their pseudonames, 

A, D, E, F and O, declared their same 

experience on motivation to read book 

even actually they did not like to read. 

Their expereince is written as experience 

2. 

Experience 2:  

The presentation of several modes in 

the book had motivated me because 

so far I did not like to read. 

Therefore, it challenged my way to 

read. (Students A, D, E, F and O). 

Based on the experience, it can be said that 

students had been motivated and 

challenged to find the way to read the book 

because it was their first time to have a 

multimodal approach in extensive reading.  

 Three students in their 

pseudonames, C, H and I, declared their 

same experience about their motivation to 

read was better since they were introduced 

a multimodal approach in extensive 

reading. Their expereince is written as 

experience 3. 

Experience 3:  

Multimodal approach was new for 

me and it had changed my way to 

read. Therefore, my motivation to 

read was better. I felt in a 

challenging time because I had to 

use my visual and auditory to 

understand the book. (Students C, H, 

and I) 

Based on the experience, it can be said that 

students had changed the way to read the 

book because their motivation to read was 

increase. In addition, their ability to 

modify visual and auditory was challenged 

during the reading time.  

 Four students in their pseudonames, 

K, L, M, and N, declared their same 

experience on challenge to focus their 

reading time. Their expereince is written 

as experience 4. 

Experience 4:  

The practice of extensive reading 

through the work of multimodal 

approach  firstly challenged me 

because the combination was so 

amazing for me. I needed more focus 

to read the book. At the end, I really 

motivated to have it for further 

books. (Students K, L, M, and N) 

Based on the experience, it can be said that 

students had challenge to understand the 

book through the combination of several 

modes found in the book to take the 

moment of meaning making.   

 

The Students’ Joylessness 

The respondents in this study, reported 

their experience about the joylessness they 

got in extensive reading based on the work 

of multimodal approach. Fifteen 

respondents showed their joylessness 

about joining extensive reading. The 

report is as the expereinces stated: 

 Four students in their pseudonames, 

C, D, M, and O, declared their same 

experience on joylessness on increasing 

the quantity of book selection. Their 

expereince is written as experience 1. 

Experience 1: 

The joylessness I found was in the 

reading selection. I had been rarely 

to read before I had extensive 

reading practive so I found it as 

joylessness when I had to read many 

books to read. (Students C, D, M, 

and O) 

Based on the experience, it can be said that 

the joylessness was about the number of 

books should be read during the extensive 
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reading practice. It was due to their lack of 

time ro read book before they were 

introduced a multimodal approach.  

 Five students in their pseudonames, 

A, B, E, F and K, declared their same 

experience on joylessness in increasing the 

number of book selected. Their expereince 

is written as experience 2. 

Experience 2:  

The target about quantity in reading 

selection in extensive reading had 

made me in a joylesnesss, but I could 

handle it time by time because the 

book was presented in a multimodal 

approach. (Students A, B, E, F and 

K) 

Based on the experience, it can be said that 

even the students showed their joylessness 

in increasing the number of book read, 

they immediately could handle it because 

a multimodal approach was something 

interesting for them.  

 Six students in their pseudonames, 

G, H, I, J, L, and N, declared their same 

experience on feeling unjoylessness about 

increasing the quantity of book selection. 

Their expereince is written as experience 

3. 

Experience 3: 

I did not feel under joylessness of the 

quantity of reading selection 

because I enjoyed the reading book 

used in extensive reading practice. 

By having book presented in a 

multimodal approach, it was a good 

way for me. (Students G, H, I, J, L, 

and N) 

Based on the experience, it can be said that 

the students did not underpressure to 

increase the quantity of book selected 

during the extensive reading practice. It 

was because the multimodal approach was 

a good approach for them to increase the 

quantiity o book selected. In other words, 

this group of students were good in reading 

ability. 

Discussion 

Reflecting on the principles of extensive 

reading, the findings of the study focused 

only to know the principles of learners like 

read as much as possible and the purpose 

of reading is usually related to pleasure, 

information and general understanding. 

Based on those main focus of the study, 

researchers tried to know the effect of 

having those principles on motivation to 

read and in addition, to know the challenge 

when the practice of extensive reading was 

under the multinmodal approach 

implementation.  

 By focusing those parts, the 

researchers found that the students’ 

experience were varied. First, dealing with 

pleasure and enjoyment, their experience 

was about the level of reading based on the 

length of the story. This result was in line 

with the research about how enjoyment 

filled the reading class athmosphere 

(Bussert-Webb & Zhang, 2016). Second, 

dealing with motivation/challenge, their 

experience was about reading selection 

and variety. This result was in line with the 

idea that multimodal approach improved 

students’ motivation (Unsworth & Mills, 

2020). Third, dealing with joylessness, 

their experience was about quantity of 

reading selection. This result was in line 

with the idea that quantity of reading 

reflected the students’ preference on 

reading (Fitriani et al., 2024).  

 For each category, the students 

showed their similar experience they 

mentioned in the interview. In the first 

category, researchers found five 

experiences type. Each type was 

represented by some students. In addition 

in the second category, researchers found 

four experiences type. Each type was 

represented by some students as well. 

Moreover, in the third category, 

researchers, found three experiences type. 

Each type was represented by some 

students as well.  

 

Conclusions  

By doing the research about exploring the 

multimodal approach: the experience of 



 

584 

 

EFL students in extensive reading, 

researchers classified the students 

experience into three categories. To 

conclude, the students’ experience were on 

the level of reading based on the length of  

the story; reading selection and variety, 

and quantity of reading selection.  
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